


5.4.5 An Overview of the Current System

The teachers said they would rather have their pupils do random tests and topfcal
tests fortnightly, but exams on a monthly basis. On interviewing the teachers, it was revealed
that there are documented records of monthly exams and hardly any on topical fortnightly
tests. Since there is no policy to enforce fortnightly tests, teachers do not put great
consideration of the importance of topical tests in administration of continuous assessments,
as they do for exams. Research findings (table 4.13 & 4.14) actually confirm that teachers
are not serious enough about assessment. Some teachers test weekly others fortnightly and
others not. Assessment that will be woven into daily instruction will offer students frequent
opportunities to gain feedback. Continuous assessment also provides ongoing opportunities
for teachers to review and revise instruction, content, process emphases. A policy guideline
manual will therefore, ensure guidance, uniformity and adherence, and even help the
administration of the school to assess teachers and have a basis to take action against
teachers if they fail to comply with set rules and regulations.

The integrity of administration of tests and examinations, and the extent to which any
assessment data or tests and/or exam analysis will inform teaching and influence learning
will depend on how the assessment tool is:-

a) set,

b) moderated and how the marking scheme is set,

c) stored in custody before administration to combat leakage,

d) administered in integrity in terms of the conduct of both the assessor and the

candidate during the assessment and

e) how it will be marked and tallied.

If any of the above is faulted the validity of the assessment will be doubted, then the whole
assessment becomes a futile exercise.

The Daily Nation newspaper (1** March 2008) was quoted stating that schools,
teachers and parents provide all what it takes to make the students pass. The local Daily
continued to point out that irregularities mar the administration of the exams. It added,
“According to documented figures read out by the Education Minister ...there were 1,875
cases of exam cheating last year.” It does not matter how well set and good an exam may be,
it becomes invalid if not conducted in integrity and to avoid cheating.

A few teachers commented that the exam time given in lower school should not be
the same as in the rest of the classes in upper school because then the exam becomes too

long, or the time too much for the lower classes pupils, causing them to fidget and talk and

52



start to be disorderly during exam time. Teachers said poor time management by the pupils
causes some pupils to finish early, and some fail to finish the papers. For slow pupils, exams
prove a challenge because they do not complete their papers.

The conduct of both the assessor and the candidate during the assessment therefore,
must be conducive to avoid distractions and disorderly behavior in the exam room. Teachers
must be seen to be serious with exams if pupils are also to take exams seriously. Some
teachers reported that some walk in and out to the toilet even during exams.

5.4.6 Knowledge of Cognitive Theories.

Teachers who have adequate knowledge of the way children develop concepts and
skills can use typical classroom tasks for example projects, for assessing their progress. It
remains the responsibility of the teacher to gauge the age and abilities of his/her learner so as
to give the right activities and ask the right questions in tests and exams that they are able to
tackle. This also explains the reason project method of assessment was ranked last by the
teachers, in the order of priority for methods of assessment (table 4.4) because the teachers
have a misconception that project work is for older learners, yet even pupils in class one can
be assessed through project work. Teachers who understand that the cognitive
developmental stages have structural features (Figure 1 on page ....) that permit their pupils
at different stages to possess certain types of knowing and understanding necessary for
answering the different level questions, can actually tailor assessments accordingly to be
valid for their pupils. Kiminyo, Munavi & Wamani (2007) explain that any learning task
should be tuned to the developmental stage of the child. So different methods of assessment
can be used for different pupils at different cognitive developmental stages, so long as it is
tailored to suit them. And so by becoming familiar with the models of cognitive
development of their students, teachers at all levels will be able to better teach and serve
their students. Parkay & Stanford (2004).

5.5 RECOMMENDATIONS

The policy manual and guideline document need to be urgently prepared so that it
can provide more insight for the teachers of what is the required standard of setting exams at
the school.

From the study it is clear that first and foremost the teachers require in-service
programs to refresh their skills and knowledge in the administration of tests and exams.
There is a lack of a systematic way of ensuring teachers get continuous education and in-

service to enable them keep abreast with new trends of practice in continuous assessment
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and examining the pupils. The Management Team and Administration will urgently plan for
this to ensure teachers provide quality exams to the learners.

The teachers need to be encouraged to set and mark more tests/exams so that they
sharpen their skills, especially since all of them actually affirmed that they feel competent to
do so.

Most of the teachers were against setting exams for the subjects and pupils they teach
because they felt they would be tempted to leak the exam. It needs to be pointed out to the
teachers that a teacher must have credibility in integrity in matters of confidentiality of
exams, and that they need to maintain professionalism and credibility if exams were to be
valid for their pupils. It will be interesting to find out what will happen both to the pupils and
the teachers when they set exams for the pupils they teach. This will help to uncover
whatever mystery or fear, and address the issue accordingly.

Topical tests will be streamlined and given on a regular basis. This will help the
Management identify teachers who will be slack, and also finding out the number of times
tests are given to each class per subject.

From the interviews of the teachers it was recommended that psychological
preparation of the pupils before exams is very important and should be done to ensure
alleviation of unnecessary anxiety which results in misconduct in the exam room. The school
will provide pencils and erasers especially to the lower school classes during exams to cub
pupils talking and borrowing these items from one another.

In future all pupils will be allowed a few minutes in the washrooms to relieve
themselves to avoid walking in and out of the exam room. Pupils will also not be allowed
out of the exam room before time is up even if any finish early before time.

There is also an unexploited opportunity to network and learn more about the varied
methods of assessment and exam-setting from other teachers in other schools, instead of our
teachers just receiving external exams set by other teachers.

The School Management will reinforce Teacher Performance Appraisal as a key
performance monitoring technique that provides feedback necessary for reviewing and
directing activities towards the attainment of organizational goals.

Importance of educational action research within the institution in various other areas
of operations in the school will be done This will provide a basis for ‘knowing’ in order to

guide practice and provide for teaching practices in all areas.
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5.5.1 SUGGESTIONS FOR FURTHER RESEARCH.
From the findings of this study, it is evident that further research is necessary.

Recommendations for further research are proposed as follows:

- Similar studies should be done in both private and public schools in urban and
rural areas to compare results

- The Quality Assurance department at the Ministry of Education could also do
research similar research in institutions of higher learning and especially
teacher training institutions

- The IHEDS department at Strathmore University could carry out such a

research on its own lecturers
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APPENDIX 1

LETTER OF INTRODUCTION

TO WHOM IT MAY CONCERN.

Dear Sir/Madam,
RE: RESEARCH PROJECT: DATA COLLECTION BY SARAH OMONDLI.

This is to confirm that the above named is a student at Strathmore University,
and is currently undertaking a Research Project in partial fulfillment for the

award of Postgraduate Diploma in Educational Management.

Kindly accord her your assistance.

Yours faithfully,

Patrick Kibui

Programme Coordinator Educational Diplomas.
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APPENDIX 2

QUESTIONNAIRE.

Teachers’ Questionnaire on Evaluation of Administration of Continuous Tests and

Examinations: A Case Study at The Victor’s School.

SECTION A:
General Instructions to the Respondents
1) Your careful, complete and honest answers to this questionnaire are highly
appreciated
2) The information you give will be use to develop The Policy Guidelines
Document on Administration of Continuous Assessment and Examinations at
The Victor’s School
3) In answering this questionnaire please bear the following in mind:-
a) The questionnaire is not a test and there are no grades or mark attached to the
answers you will give
b) Your individual identity is guaranteed
c) Please give reasons where asked. Do not leave blanks
d) Kindly read every question carefully before answering, it will take you only

about 20 minutes to complete the questionnaire.

SECTION B:
Personal Information

1. How many years of teaching experience do you have? Tick one

i) Lessthanoneyear [ ] ii) 7—9years [ ]
iii) 1 — 3 years [ ] iv) Over9years [ ]
v) 4 -6 years [ ]

2. How many years have you worked at your current station? Tick one
i) Lessthanoneyear [ ] i) 7-9years [ ]
iii) 1 -3 years [ ] iv) Over9years [ ]
v) 4 -6 years [ 1]
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SECTION C:
Specific Objectives
A. To Establish the Continuous Assessment Methods Teachers Use

3. Define the term ‘assessment’

...............................................................................................................

.........................................................................................................

4. List the following assessment styles or methods that you use in order of priority. (Use
the space provided).
Oral questions, objective multiple choice, true-false, essay type tests, completion/structured

tests, matching items, project work, direct observation of pupils in class.

PP Vet et e e aaaeeas
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6. Specify how often you think continuous assessments tests and exams should be
done.

Daily; Weekly; Fortnightly; Monthly; Every six weeks; At mid-term; End-term

...............................................................................................................

B. To Explore the Teachers’ Competence in Setting Exams
7. Would you rather set exams or mark scripts or both? (Tick one)

i) Setexams [ ] ii) Mark Scripts [ ] iii) Both [ ]
Give reasons

...............................................................................................................

8. Do you feel competent when preparing continuous assessment tests and exams?
(Tick one)
i) Yes [ ] ii) No [ ]
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Give reasons:

...............................................................................................................

.........................................................................................................

9. Do you state the objectives on which to base your test questions? (Tick one)

i) Yes [ ] ii). No [ ]
If Yes, state one such ObJECLIVE ....ouiuuinieiiitiiiiii e eaeeaeeneaans
IEING, STATEWHY s s sossonommmmosmmsnmmanss s 05800 mmsmamisssamss s 556 +65 #5580 Rmv i smee s §s gws

.........................................................................................................

C. To Find Out What Teachers Consider as Good Characteristics of a

Good Test/Exam
10.  List at least three characteristics of a good test/exam
B) oo s s 5 A S R N A S S R G S S
BLY s smasn im0 RN i S SIS SN 5 SN B R SN S AR P
1) ccnemmsnsmspnsnonmssammonsmemummr s s oo R R R SR 503 SRR AT

D. To Establish Reasons Why Teachers Would Outsource Exams Rather
Than Set Them Themselves
11.  Who do you think should set exams and tests in a school?
i) Classteacher [ ] 1ii) Subject Teacher [ ] iii)) HOD [ ]
iv) The subjectpanel [ ] v) Headteacher [ ] iv) Other Specify [ ]
IR TOMBIIING oo 5 B 58 SR RS A S DRSS

...............................................................................................................

.........................................................................................................

12. Do you think tests/exams should be out-sourced or internally set?
i) Out-sourced [ ] i) Internallyset [ ] iii) Both [ ] (Tick one)
LEI08 IBIEINE croncmmmmrismuasmupensnsssmmmmampanssmssssssnnds Ak STSaTR AU S oA RIS+ 4SS Ao ST

...............................................................................................................

.........................................................................................................
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E. To Establish What Teachers Consider as Irregularities in the
Administration of Tests/Exams
13 Who is best suited to invigilate continuous assessments tests and exams?
i) Classteacher [ ] ii) Subject Teacher [ ] iii) HOD [ ]
iv) The Subject Panel [ ] v) Headteacher [ ] iv) Other Specify........

(€ AT (=7 o ) 1 L

............................................................................................................

................................................................................................................
...............................................................................................................

......................................................................................................

F. Evaluation of the Current System
16. Appraise the administration of continuous assessment tests and exams at the school

a) Two positive elements

17. Do you think administration of continuous assessment and exams are given the
seriousness they deserve?
i) Yes [ ] ii). No [ ]
£ L e SN ———

.........................................................................................................
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G. Recommendations
18.  Suggest ways of improving on our administration of continuous assessments and

€xams.

...............................................................................................................
...............................................................................................................

......................................................................................................

H. To Find out Teachers’ Knowledge of Piaget’s Cognitive Theory
19. Name one stage of Piaget’s Cognitive Theory

-------------------------------------------------------------------------------------------------------------------------------------------

...............................................................................................................

.........................................................................................................

...............................................................................................................

.........................................................................................................

Thank you for participating!
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APPENDIX 3

INTERVIEW SCHEDULE

1. Describe what you would term as “experience” in setting tests and exams in the
area of your operations as a teacher.

In your opinion what are the characteristics of a good test/exam?

Give your reasons as to who should set and mark tests and exams at the school.

What is your observation of the conduct of exams and tests in our school?

Give your recommendations.
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