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ABSTRACT 

The purpose of the study was to examine parental involvement in the learning processes in 
private primary schools in West lands sub county of Nairobi. Specifically, to investigate the 
way private primary schools help families establish home enviro1m1ents that support 
children in studies, examine the home-to-school and school-to-home communication, assess 
how schools coordinate the recmiting and organizing of parents for voluntary work in the 
schools and to determine how schools help parents to monitor learning at home. The study 
was guided by Epstein's theory of parent involvement. The study employed a descriptive 
research design and approach. The target population of this study included all the 30 private 
primary schools in the sub county. The researcher drew a random sample of 20% of the 
schools translating to six schools that were selected using simple random sampling 
teclmique. The respondents were 24 teachers and 120 parents of the pupils in the sampled 
schools. A semi-stmctured questiom1aire was used to collect data from the parents and 
teachers. The researcher used Statistical Package for Social Sciences (SPSS Version 22) to 
analyse quantitative data from the questionnaires. It was established that to a great extent, 
parental involvement in the learning process was taking place. It was established that the 
parents were regularly invited for meetings at school. The most conm1on mode of 
conmmnication adopted by the schools included the newsletter, emails, text messages 
formal letters, school calendar, school circulars and parents' orientation brochures. It was 
also established that 75% of the schools had volunteer programmes where parents 
volunteered for three key activities that included donations to charity, fundraising for school 
development and social work among the pupils in the school especially the girls. The 
schools providt_:d information on how families could participate in setting the goals of the 
pupils and gave scheduled homework that required ~tudents to discuss and interact with their 
respective families on what they are learning in class. Schools also provided information on 
homework policies and how to monitor and coordinate learning at home. To a ce1tain extent, 
the schools in the sub county were in agreement with the dictates of Epstein's theory of 
parent involvement with regard to Parental involvement, school- home conununication and 
with monitoring and coordination of learning at home. However, the schools did not comply 
with the aspect of volunteering whereby Parental involvement workshops are to be 
expanded t0 include school administrators and teachers and that volunteer programmes are 
expanded to include participation of parents in classrooms. Further research was suggested 
on parental involvement in the learning process in public primary schools. 
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1.1 Background to the study 

CHAPTER ONE 

INTRODUCTION 

Parental involvement is the contribution of the parents to schoolwork, which arises out 

their awareness, and understanding of the link between parenting and student 

achievement in school. It is an obligation to continuous communication between the 

parents and the teachers regarding a student's progress (NMSA, 2006). 

The priority of the Goverrunent of Kenya Since independence, in 1963, has been to 

provide education to all citizens in order to eliminate illiteracy, poverty, ignorance and 

disease (Republic of Kenya, 2001). In this regard, between 35% and 38% of the national 

recurrent expenditwe is conm1itted to education. However, the bulk of this expenditure is 

committed to payment of teachers and the iiispectorate with a very little share left for 

teachii1g and leaming materials. Subsequently, parents have to supplement funds for 

· purchasing of books, buildings, activity funds, uniforms and other associated costs 

including transport and meals for their children. The schools therefore have to depend 

entirely on the parents ' contribution for the maintenance of non-teaching staff in their 

respective schools (Republic ofKenya, 2007). 

The Children's Act (2013) makes it mandatory for all parents to send their children to 

school. Many leamii1g challenges are therefore experienced in schools and whereas the 

government continues to hire more teachers, as a way of addressing the challenges, the 

need for effective involvement of parents ii1 the education in schools has largely been 

umecognized in Kenya save for meeting some of the costs associated with learning . 

Whereas the degree to which parents are involved in their children's education is 

manipulable and changeable (Zelman & Waterman, 1998; European C011m1ission, 2000), 

a myriad of family factors including those associated with poverty,. ethnicity, lack of 

parental education, marital status, and so on make it very difficult for teachers to deal 

with educational disadvantage among the children. 



Symeou (2003) argues that involvement of parents in education is an appropriate means 

of improving quality of education in a developing country. Such a program would enable 

parents to be effectually involved in their children's education, and would provide a cost­

effective means of addressing educational insufficiencies in Kenya. The government ' s 

conunitment to the provision of free primary education drastically increased the demand 

for education and as such, pupil-teacher ratio is an issue of concern in schools. Symeou, 

(2003) further found out that Parents at all levels, are apprehensive with regard to their 

children 's education and therefore want advice from schools on the ways they could help 

their children. 

The Education Act (2013) provides the requisite legislation for autonomous management 

of prin1ary schools by the respective stakeholders who include school managers, parents 

and the school conununity (Republic of Kenya Education Act, 2001). Consequently, the 

educational policy advocates for parental involvement in public schools, and for 

conununity involvement in the and _ ru1ming of schools. As -such, parent teachers ' 

associations (PTAs) in primary schools and boards of management (BOM) in secondary 

schools are organisations through which parents are involved in schools. A major 

weakness in the education legislation as Kimu (2012) notes is that the emphasis is mainly 

.on high quality teaching and greater administrative efficacy. Parental organisations in 

schools largely fulfil the unlegislated functions pmiicularly those revolving around 

funding, management and schools operations by overseeing the provision of teaching and 

learning resources (Onsomu, 2001) . 

Kimu (2012) further posits that the official education policy does not echo parental 

involvement within the Epstein ' s levels of involvement where pupils ought to benefit 

from a broad progranune comprised of all six types of involvement advocated by Epstein. 

According to the Education Policy Framework No. 56. of 2014,) despite all the gains 

made in this sector with regards to service delivery the department is still facing 

challenges which include (a) lack of legal framework that enables the effective 

participation of parents/local communities in school development and governance, (b) 

local conununities and parents do not participate in the development of information 

management systems, which have been found to assist pupils the most. As a result, the 
2 



benefits of this limited policy relating to parental involvement are also likely to be limited 

(Kimu., 2012). This research therefore embarks on finding out the level of parental 

involvement in private schools. 

1.1.1 Parental involvement in the Kenyan context 

The :fi·ee primary education (FPE) initiative saw a rapid rise in enrolments at primary 

school level. However, the gains in enrolment are overshadowed by the consequential 

difficulties triggered by the increased numbers and therefore the sector is currently 

challenged in terms of access while the retention, completion and attainment rates are 

decreasing (Republic ofKenya, 2001). Teaching and learning resources are limited while 

classrooms are in dire need of expansion. An acute shortage of teachers is widely 

reported coupled with heavy workloads that demoralize teachers. (Mwangi & Kimu, 

2003). Eventually, parents are tasked with the provision of chairs, desks, school 

.uniforms, books, and school development funds an action that places a heavy burden on 

them, resulting in most pupils being taken out of school. Geographical and gender 

disparities are therefore evident tlu·oughout the country (Oketch & Rollerston, 2007). 

The government 's resolve to improve the quality of education in Kenya has seen an 

increased provision of teacher training as the untrained teachers are phased out. In 

addition, funds are provided for instructional materials, teachers ' salaries and quality 

assurance staff However, none of these efforts have committed parental involvement in 

schools outside the role of providing funds. While the Education Act provides for parents 

to be represented in the School Management Committees (SMCs), only a few are legally 

involved in the school management undertakings. As such, effective parental 

involvement has not been recognised. 

Several authors (Vander Warf, Creamers & Guldemont, 2001; DeSin1one, 1999 ;) posit 

that the most valuable and essential means of improving quality in education is parental 

involvement in schools. When compared to other interventions, Van der Warf et al. 

(2001) asce11ained that parental involvement is more useful and less expensive when 

compared to teacher training, teacher development, improvement in education 

management, books and learning materials. 

3 



The interchange towards greater standards in schools entails an assurance from school 

staff and conmmnities (Machen et a!. , 2005). As such, parental involvement is a 

principally suitable for the improvement of educational standards in a developing country 

like Kenya . The formulation of an inclusive program detailing the many opportunities 

for parental involvement and parenting training would increase awareness of children's 

potential while removing obstacles to effective parental involvement. This would in tum 

be a key strategy for improvement of educational standards for a country with insufficient 

resources like Kenya. 

The education system in Kenya has provided for a number of ways that parents could be 

involved in education. The institutional governance stmctures within schools such as 

school management co1m11ittees, parent-teachers-associations and school board-of­

govemors underscore the interests of all the key stakeholders within the wider school 

community. The system furthermore delegates roles for infrastructure development, and 

that of ensuring that thorough educational programs are implemented. However, as 

Machen eta!., 2005 note, the actual role of parents in the day-to-day leaming is yet to be 

appreciated. 

1.1.2 Parental involvement policy 

Since Kenya's independence in 1963, the govenm1ent has made a number of initiatives 

aimed at reforming the education sector. The first piece of legislation was the Educatio11 

Act (1968) whose purpose to govems all facets of education in the country. Since then, 

the shifting socio-economic environment has necessitated several amendments in order to 

incorporate the ever-changing circumstances with regard to delivery of education and 

training services. Republic of Kenya (200 1) posits the education system in Kenya as a 

centralised management unit controlled using a top-down approach. The numerous 

amendments to the legislature have not successfully addressed issues of governance and 

education management. Accordingly, school management committees (SMCs) were 

established under the Education Act with the sole purpose of supervising the management 

of education in primary schools. Each school committee is comprised of 14 members, 8 

of whom are parents representing each of the 8 classes of a primary school. Another 2 
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members represent the district education board (DEB), while the school's sponsor 

(usually the religious organization or conmmnity that started the school) sends tlrree 

members. The Head teacher is the secretary of the SMC (Republic of Kenya, 2004a). 

The SMC is therefore the legal trustee responsible for the rum1ing of the school thus 

oversees the budget, utilisation of school assets, funds, and the general welfare of staff 

and pupils. The SMC consequently has to work in tandem with the head teacher in order 

to maintain school ethos and discipline, and to solicit suppmt of the sponsors, donors and 

well-wishers. Besides, the conunittee plays a critical role in the preparation of a school 

development plan (Republic of Kenya, 2004b). 

In 2002, the govenm1ent of Kenya introduced Free Primary Education and made it 

mandatory for parents to ensure that all children of school going age attend school. The 

initiative was aligned to the UN milletmium development goal No.2 on education, whose 

principal target aimed at ensuring access to universal primary education worldwide by the 

end of the mi!Je1mimi1. Since then, parents are not required to pay primary school fees. 

However, the head teacher, in consultation with the school management conunittee 

(SMC) deten11ines the levies for infi·astmctural development that each parent is required 

to remit. The SMC therefore acts as an impmtant conmmnication medium through which 

parents' cooperation is achieved. 

From the provisions within the legislature, one is tempted to believe that parents are 

sufficiently involved in schools tlrrough the SMCs. However, the theory and practice 

seem to be far apmt. Parental involvement, according to Epstein's fi·amework, has six 

levels where parents are supposed to participate in. They are (a) parenting that entails 

parental direction and provision of an environment that enables children to become 

responsible, confident, and self-reliant with socially tolerable behavior (Monadjem, 

2003). (b) Conununication. It is necessary to established avenues between schools and 

parents in order to support smooth learning. (c) Volunteering. Schools should provide 

opportunities for parents to volunteer their services in the classrooms and in sports so that 

their talents can utilised. This way children will learn to appreciate their parents' abilities 

and parents will appreciate the work that teachers do. (d) Decision making. Parents are 
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supposed to be involved in decision making in matters that concern the learning of their 

children. Schools should not lock them out of such an important aspect of participation. 

(e) Collaboration. There is need to fit in community resources that promote school 

programs, family values, and children ' s learning and development (Epstein & Sheldon, 

2005) (f) Learning at home. Schools need to provide information and suggest strategies 

for families to suppmt pupils at home with homework and other cuiTicular-related 

activities. (Epstein & Sheldon, 2005). 

Based on this frame work then there is need to investigate the extent to which parents are 

involved in the leaming process, with specific reference to private primary schools 111 

Westlands sub county. 

1.2 Statement of the problem 

Although parental involvement is advocated for in the Kenya 's education policy, very 

little research has been carried out in private primary schools to detennine the degrees to 

which it has been implemented. The study was therefore undertaken to find out the extent 

to which parents are involved in school and schoolwork. The study was carried out in 

west lands Sub County because it has the highest concentration of private schools in 

Nairobi. 

1.3 Purpose of the study 

The purpose of the study was to examine parental involvement in the learning process in 

private primary schools with focus on Epstein's framework on parental involvement. 

There was need to investigate whether schools involve parents in the leaming process of 

the children with regard to parenting, conm1unication, volunteering, decision making, 

home learning and collaborating with the community in the Westlands Sub County. 

1.4 Research objectives 

The objectives of the study were to: 

1. Assess the way private primary schools in Westland sub-county help families 

establish home enviromnents that support children in studies. 
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11. Examine the home-to-school and school-to-home communication m private 

primary schools in Westland Sub County. 

111. Determine how private primary schools in Westland Sub County coordinate the 

recruiting and organizing of parents for voluntary work. 

iv. Establish how private primary schools in Westland Sub County assist parents in 

monitoring and coordination of schoolwork at home. 

1.5 Research questions. 

The following were the research questions guiding the study: 

1. How do private primary schools in Westlands Sub County help families 

establish home envirmm1ents that support children in studies? 

11. How is the home to school and school to home conununication caJTied out in 

private primary schools in Westlands Sub County? 

m. how do private primary schools in Westland Sub County recruit organise and 

coordinate parents for voluntary work? 

IV. How do private prin1ary schools in Westland Sub County assist parents to monitor 

and coordinate schoolwork at home? 

1.6 Significance of the Study 

The significance of this study is to create awareness of the key role that parents play in 

their children's learning process. It would impact the parents on how impmtant their 

support is. The results of the study would enhance leaming in primary schools by 

bridging the social gap between home and school. It would make parents to understand 

that their involvement in the education of their children is priceless (Kimu., 2012) . 

Whereas Bridgemohan (2002) advocates for effective involvement of parents for 

lessening conununication and social status gaps in schools, current information on the 

degree of parental involvement in private primary schools in Kenya remains scanty, 

probably because has not been accorded the importance it deserves. Osten & Fuller 

(2008) underscore the children, teachers, school and educators as the key benefactors of 

parental involvement. The fmdings would therefore be used to reco11m1end relevant 

approaches for school development in the primary level. 
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1. 7 Limitations of the Study 

An imp01tant limitation is that the study was conducted in private primary schools in one 

sub-county and therefore caution is required before generalization to all other schools 

around the country. 

1.8 Definitions of terms 

Parents: people who look after a child's upbringing and may include mother, 

father, siblings, relatives or guardians. 

Parental involvement: the participation of parents in activities aimed at supporting 

learning at home, communication with teachers, school functions, and 

school governance (Desforg, 2003). 

Primary school: also known as elementary school. it is an institution in which children 

attain primary education from the age of about five to twelve years 

coming before secondary and after preschool. The key players ir~clude 

teachers, pupils and parents (Republic ofKenya, 2004). 

Head teacher: 

Teachers: 

the individual responsible for all matters and activities associated with 

school operations. The individual may also be referred to as 

headmaster in the case of a male or headmistress in the case a female. 

the people involved in teaching and training of pupils in a school 

(Republic of Kenya, 2004). They are tasked with moral, mental, 

intellectual and physical development of the pupils (Republic of 

Kenya, 1999). 

School community: the key role-players and duty-bearers in a school. They include 

pupils, teachers, parents, local administrators, old students, religious 

groups, politicians, and other interested people. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter presents review ofliterature on parental involvement in the learning process. 

It presents the theoretical framework, pmticularly the Epstein's theory on parental 

involvement. Two other theories of parental involvement have been incorporated. That is 

the theory of (Comer, 2003) and that of (Gordon 1977) .Thereafter an empirical review of 

literature is presented and subsequently the conceptual framework. Ultimately, the 

research gaps are discussed. 

2.2 Theories of parent involvement 

2.2.1 Epstein's Theory 

Epstein's theory staitS by analysing the relationship between the families and the school 

in terms of sequential, separate and shared responsibilities (Epstein 1995). In sequential 

responsibilities, parents start impa11ing needed skills to their children before they 

formally begin their education at about age five then hand them over to the school. Once 

in school, teachers become the dominant players in the education of the chilciten given 

their professional competences. In that sense, there are separate responsibilities between 

parent and teachers. Shared responsibilities emerge when both parents and teachers work 

together acknowledging their different backgrounds and duties. 

Van Wyk (2008) looks at these responsibilities as spheres of influence. He postulates that 

the success of pupils comes as a collective effort between parents and teachers, hence 

overlapping spheres of influence. This is portrayed in Figure l . 
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Figure 1: Epstein's overlapping spheres of influence: External structure 
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(Adopted from Van Wyli, 2008) 

According to Epstein (1987), there are three forces associated with parental involvement. 

Force A addresses the impact age, time and grade level have on pupils, families and 

schools. A degree of departure or overlap is constantly observed with every pupil's age, 

grade, and the historical stage at which the pupil was in school. 

Force B represents the demands placed on families while Force C represents the demands 

placed schools. These two forces overlap quickly depending on the actions of the parents 

and that of the teachers. If parents increase their attention on their children's schooling 

(Force B) an increased overlap is created between families and schools on the other hand, 

if the teachers involve parents in their regular teaching norms (Force C), an increased 

overlap is expected between schools and families . Force D represents the influences of 

the community towards both the schools and families through li:s practices, and value 

systems. (Epstei~, 1987:128). 

Based on the understanding of each of these influences, all the 4 forces can identify their 

duties, responsibilities and interest with regard to the children and consequently team up 

to create better experiences and development of the pupils. This is possible through 

shared actions and responsibilities meant to direct and motivate pupils to be successful in 

their schoolwork (Epstein, 1995:1). 

Whenever schools make a few isolated interactions and communication with families and 

with the community, the three spheres are relatively separate. Moreover, if schools 

regularly engage the families and the community, the three spheres come over lapping 

one another all the more, a situation likely to encourage pupils in their schoolwork, assist 

one another, think positively, and participate in schooling. 

Conmmnities could replicate school-like programmes and activities aimed at rewarding 

pupils ' excellei1ce creativity and progress in school (VanWyk, 2008:13). Communities 

could also create family events aimed at encouraging families to improve their support 

for the children. Co1m11unity-minded families and schools help their neighbourhoods and 
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other families. Families in tum emphasize the imp01tance of schooling, attending to 

homework and to activities that nmture pupils' ski lis and mental state of success. 

(Doyle & Slotnik, 2006) posit that the notion of a community school is gammg 

recognition. To this effect, programs and services for pupils, teachers and parents, are 

provided before, during, and after a regular school day. Schools and communities agree 

on the critical programs and services that are family friendly considering their 

practicability and the realities of family life. With this cooperation in place, pupils are 

able to learn happily and in caring environments (Epstein, 1995). 

2.3 Classification of parent involvement according to Epstein 

According to Epstein (1995), parental involvement should be carried out on six levels: 

parenting, conmmnication, volunteering, decision-making, gollaboration, and learning at . 

home. These levels of interaction are supposed to bring the stakeholders namely parents, 

pupils, teachers, and the community closer together in order to enhance learning both in 

school and at home. 

Parenting: Monadjem (2003) describes parenting as direction and endowment of a 

family atmosphere that make children grow into accountable, confident, resourceful 

individuals with socially tolerable norms and values. Schools can encourage parental 

involvement by implementing progranm1es that require fu.mily assistance on the child and 

by providing guidelines on how to sustain learning at each grade. The key element of 

parenting is to meet the basic needs of children that is food, clothing, shelter and health 

care (Bridgemohan, 2002). 

Schools should pay family visits in order for the schools to understand the families and 

vice versa (Epstein & Sheldon 2005). Schools are therefore required to provide clear 

information to the parents using all the available means of communication. On the other 

hand, parents should supply all the schools needs for the children. Schools should 

encourage cultural exchange and help to build up the talents of the children. (Epstein, 

1995). 
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There are numerous advantages of parenting accrued to pupils, parents and teachers 

(Epstein & Sheldon, 2005). Family backgrounds are understood including their needs, 

cultural sensitivities, needs and goals of their children. In return, parents get to know the 

challenges that other parents are experiencing with parenting. These experiences create a 

greater cohesion between the parents, teachers and the school as the children grow into 

adolescents. Parents get to know how to modify the environment accordingly as the 

children grow, Jearn and attend school. To the pupils, it becomes obvious that the family 

is conducting supervision of learning and consequently parents are accorded respect. The 

children in tum acquire positive personal attributes including values, beliefs and 

behaviour. They are able to balance out time for the various activities including home 

chore, homework and other activities. Pupils therefore develop a liking for schooling thus 

improving participation. 

Once parents are engaged in their children 's' schools and in their social activities, the 

pupils excel emotionaJJy, sociaJJy and academically. Moreover, pupils get to know that 

their parents are making a concerted effOii in foJJowing up on their schooling and that 

excelling in schoolwork is meaningful. Overall, mutual respect grows between the 

teachers and the parents because they get to appreciate one another even the more 

(Epstein & Sheldon, 2005). 

Communication: This is the link that makes the machinery of education to run 

smoothly. There should be mutual communications between school and home, 

throughout the year deal:ing with school programs and pupils' performance. Schools 

should conduct meetings with each parent on a yearly basis with a follow up where the 

need arises. The schools should send home weekly or monthly reports of pupils' work to 

parents. Parents on the other hand should send their conunents back to the teachers and 

do a reconunendation if need be (Epstein, 2005) . Where conmmnication is not canied out 

effectively, an impediment develops for parental engagement. It was noted that 

communication was one way and mostly from schools to parents and more or Jess 

revolving around discipline issues or learning challenges identified among the pupils. 

(Epstein 2005) 
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When communication is carried out effectively, ·it has a number of benefits. To begin 

with, pupils, appreciate their own progress and the need for them to maintain or improve 

their performance. Pupils understand better the school expectations, procedures for 

behaviour and attendance as well as other policies. Informed decisions are made about 

school courses and programmes, as well as understand the pmt they play, serving as the 

link between school and home. Parents' awareness of school programmes and policies as 

well as their ability to monitor their child's progress is lifted to another level. When 

children's have learning problems parents can make informed decisions. If a baiTier 

exists between teachers and parents, it is brought down by mutual communication. On the 

side of teachers, they are able to c01mnunicate with the diverse families (Epstein 2005). 

Bridgemohan, (2005) suggest that when communication between the school and the 

home is in1proved, social networks are build up~ Parents appreciate their own. key roles 

and personal efficacy and are motivated to continue with their own education. When 

-parents meet other parents, experiencing similar problems their vision is broadened. 

Volunteering: These are opp01tunities for parents to participate in the actual leaming in 

the classroom. Parents are recruited to assist the teachers in class and to be the backup 

during co-curricular activities. (Monadjem, 2003). The school is supposed to create a 

platfonn on which volunteers, pupils and teachers can meet and exchange ideas. It is here 

that talents can be identified that will add to .the children's accomplishments in school. 

(Project Appleseed, 2008). Schools may need to deal with some challenges in the 

successful recruitment of volunteers by ensuring that families a welcome to contribute 

their time and talents through volunteer arrangements. The volunteer programmes should 

in essence be synchronised to the needs of the school, teachers, and pupils while 

recognising the effort of the volunteers (Bridgemohan, 2002). 

Schools could benefit from volunteer programmes in a number of ways. The Pupils 

could discover many skills and talents within themselves while parents could learn new 

skills from the contributions of other parents. The pupils learn c01mnunication skills for 

engaging adults and the wider society. Through the volunteer programmes, Parents 

appreciate the teachers' job and consequently improve the general interaction with the 
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school and with the take home school activities. Parents develop confidence working in a 

school environment and with their children. Overall, Families feel appreciated and 

always welcomed at school once they attain specific abilities during volunteer work 

(Epstein, 1997). Teachers also get to know the talents among the parents and their key 

interests in the school. Eventually, they are able to give the desired care to pupils, with 

the assistance of the parents.(Epstein, 1997) 

2.3.1 Parental involvement in learning activities in the home 

Schools need to communicate with families regarding the skills that are required of pupils 

in every subject and consequently prepare the pupils for school (Monadjem, 2003). The 

class activities could either be structured and supervised by the teacher or originated by 

the parent without the knowledge of the teacher. The teachers could assign homework 

requiring pupils' interaction with their parents regarding the lessoris being taught at 

school. The activities that the pupils are required to undertake with their parents are 

organised alongside the homework. In doing so, the pupils are setting goals each year 

alongside their parents eventually laying future plans pe1iaining to college or professions. 

There are a number of benefits accruing to this kind of parental involvement: homework 

is completed in time as the pupils develop positive attitude for schooling while 

developing their confidence, self-esteem skills and abilities that are associated to class 

work. Pupils get to see their parents as their true teachers and homes as an extension of 

their school. Moreover, Pupils develop an obligation for sharing schoolwork with parents 

and are able to apply the knowledge acquired at school to real situations in life. The 

Parents on the other hand acquire a better understanding of the annual instructional 

program that outlines the learning areas in each of the subjects. Eventually, parents are 

able to motivate the pupils while providing the support required. Another benefit is that 

the children appreciate the teaching skills employed and are able to participate in school, 

class work and homework effectively (Epstein, 1997). 
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2.3.2 Decision-malting 

According to Naidoo (2005), parents could take part in advisory committees, school 

boards, local school councils or actively participate as members of PTA. Under such 

arrangements, parents would be able to participate in setting of the school goals, 

development plans, program activities, staff decisions and in allocation of funds for 

school programmes. 

Naidoo (2005) fu1iher posits that parental involvement in PTA activities, classroom 

volunteer work, and home tutoring among other activities prepares them for active roles 

in decision-making processes at their child ' s school. Eventually, the Parents appreciate 

the school programs, and structures. They also acquire a wealth of experience in working 

with teachers. The parents ' knowledge of school progranm1es coupled with their 

dependability on teachers makes them-effective in decision-makirig processes. 

As such, it is advisable for schools to set up channels that link PT As to families through 

parent representatives and to make all information available regarding PTA. polls school 

councils (Project Appleseed, 2008). Consequently, active PT As, with effective 

participation of parents need to be established for engaging lobbies, county/municipal 

level boards and conmmnities in order to promote the welfare of the school (Project 

Appleseed, 2008). 

The benefits of successfully 

Successful involvement of parents in the decision-making processes of the school gives 

the pupils the assurance that their rights are secure. A platfom1 is created whereby pupils 

have an input in the policies enacted by parents' organizations. Since Parents are 

involved j11 decision-making, they feel that their input is valued and gain the perception 

of owning their school. The pupils get motivated when expressing their experiences with 

other pupils and families because they are confident about their school. On the other 

hand, teachers get to appreciate, parental perspectives in policy formulation and 

decisions. 
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2.3.3 Collaboration with the community 

The main feature sought through Collaboration with the community, according to Epstein 

and Sheldon (2005), is to asce1iain and to incorporate conununity resources for the 

enhancement of school plans, family experiences, and pupils' schooling and growth 

schools should therefore avail information on the community activities that are linked to 

learning skills and talents to pupils and families. Through the pupils, schools could 

create activities such as drama, music, mi, and others for the communities and families. 

School alumni could be requested to take part in school activities as a way of linking 

school programs to the conununity (Epstein & Sheldon, 2005). 

Many benefits are associated with this kind of involvement. Pupils acquire knowledge 

and abilities through an enhanced school and non-school experiences. The pupils 

appreciate the future prospects- in education and careers. The pupils acquire benefits 

accrued from the opportunities that link them to the conununities.-· Eventually, they are 

proud of their conununities and of their service to the respective communities. Parents on 

the other hand obtain skills associated with the use of, locally availa:ble resources as a 

way of increasing skills and talents and eventually attain the desired services. Families 

network with other families in communal activities and therefore derive some family 

pride from their participation and contribution to the conununity. Consequently, the role 

of the school is made known, as the conuminity's support and contributions to the school 

are made. (Epstein & Sheldon, 2005). 

With regard to teachers, community resources supplement the syllabus and the 

knowledge gained at school i~ enhanced. It becomes possible for the teachers to use 

mentors, business cohorts, and volunteers, among other role models to support pupils 

with learning activities and with teaching practice. Moreover, teachers would be 

motivated to refer pupils and families to the required services eventually taking pride in 

the contribution to their c01rununities (Project Appleseed 2007). According to Monadjem 

(2003), a school 's success is dependent upon the support accorded to it by the community 

since its impact extends to families, churches, local traders, and the entire 

neighbourhoods in the conununity. For that reason, the conm1unity has an influential 
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power on the pupils ' progress and growth tlu·ough fundraising, children rights advocacy, 

provision of learning events outside of school, communal suppott, recreation, social and 

health services (McKetma & Willms, 1998). 

When schools communicate regularly with the communities, collaboration is enhanced 

and the barriers to parental involvement are removed. Eventually links between 

classrooms and the community are established to provide assistance to pupils both at 

school and at home (Doyle & Slotnik, 2006). The collaboration pays off with progressive 

achievements of the pupils. As such, the collaboration can provide the supp01t necessary 

to deter perilous behaviour amongst the adolescent pupils. (Brown, 201 0). A positive 

school climate leads to a positive family involvement, which in turn enhances parents' 

opinions regarding the school (Buchman, 2000). Positive family and conmmnal relations 

are essential mechanisms for effective schools and always nurture higher achievement, 

improved conduct and healthier backing for the schools (NMSf:\., 2003). 

Conununal cohesion excites· progressive results for teenagers including improved results, 

better interactions, conflict resolution skills and direction. Through conm1unity based 

after-school activities, teenagers feel they belong to the conmmnity (Brown and Beckett, 

2007). Family participation in school matters culminates to overlapping spheres of 

influence between families, the school and the community. Therefore, schools ought to 

be reassured to engage. parents through parental agendas, establishing communication 

between families and school, volunteer plans, coordinating home-school learning 

exercises and by collective involvement of the business conmmnity (McNeil & Patin, 

2000). 

2.3.4 Comer's theory of parental involvement 

A school is an ecological structure whose pupils' conduct, outlook and achievement 

miiTor on its climate and that of its conmmnity as well. the relations within a school 

structure, directly influence the pupils and must therefore be properly articulately 

designed in order to positively influence pupil's attitudes, performance and attainment. 

Comer's Social Action Model stresses that pupils have to be seen as belonging to a 

family, a neighbourhood and a community. These make up the elements of a school's 
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structure. Comer's school improvement programme, suggests that learning takes place 

by crafting supportive associations among all the actors in education (Monadjem, 2003). 

In order to operationalise the Comer's model, it is essential to establish a school 

management team, a parental programme and a mental wellbeing team. The team works 

together to support all the participants ' requirements. Teachers and Parents have to 

cooperate if they were to understand the age appropriate needs of the pupils. The vital 

components of Comer' s line of argument include a school development plan, staff 

progression undertakings, a monitoring and evaluation program pinpointing the social 

and educational goals within the school activities. Collective decision making, positive 

approach to problem solving, and solid collaboration are the key values to the model. 

Parents are at a lower level of command than the teachers and head teacher. As such 

their influence is parents' influence is subordinate (VanWyk 1996 in Monadjem, 2003). 

Kimu, (20 12) posits that the model could be adopted for_jhe Kenyan situation as a means 

of inculcating discipline and respect amongst pupils in schools where strategies to the 

effect of requiring parents to inculcate discipline at family level or that of directing 

communities to mend societal nonns and values is largely unsuccessful. 

2.3.5 The Gordon theory of parent involvement 

A Family environment is vital for human growth and particularly the formative years. 

Families therefore require support in establishing family environments that are 

appropriate for children's growth. To tllis effect, Gordon's (1977) theory proposes three 

methods by which families and schools could get connected to influence one another. 

The Family Impact Model suggests that schools could enlighten families on effective 

parenting and on assisting children's schoolwork. The key assumption in the model is 

that teachers already have the correct skills for teaching parents, and that the parents are 

interested and willing to acquire the knowledge. The intent of the model was to suppori 

the parents to deal with the demands of the society and of the education system, as a 

means of raising socially acceptable and academically successful cllildren (Gordon, 
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1977). In order to accomplish the foregoing among the parents, Gordon (1977) 

recommended a number ofprogranunes: 

Parents Education Follow Through Programmes: where parents are trained by a parent 

teacher on parenting during the primary years of the education system. This method could 

generate complications arising from the disagreements among the various specialists on 

the finest method of parenting. Moreover, unaccustomed practices could be enforced on 

parents. Again, uncertainties arise on whether the efforts address synthetic issues at the 

expense of the fundamental issues (Monadjem, 2003). 

The School Impact Model: parents and teachers mutually learn from each other. The 

school works alongside the family culture, eventually improving the relationship between 

parents and their children's learning. Parents could be invited to volunteer. Alte~atively, 

they could be co-opted into parent advisory committees as a way of promoting the school 

to be more interested in family needs. Acco{-Ciing to Monadjem (2003), several 

programmes adopt this strategy thereby guiding parents with decisions making processes. 

Parents could also be incorporated into the school conm1ittees thereby empow·ering them 

to acquire decision-making skills and get the experience with the power structures in the 

schools. Tlu·ough this method, parents foster positive outlooks regarding the school and 

teachers. Participation in school committees enables the parents acquire more support 

. from the community. All the same, Monadjem opines complications with the model 

could rise if the school and the teachers fail to consent parents in to the positions. 

Moreover, parents could fail to exploit their auth01ity constructively (Monadjem, 2003). 

Gordon's (1977) Community Impact Model is shouldered on the fact that features in 

homes, schools and conmmnities are interrelated. Eventually the conununal resources are 

focussed in the direction of enabling the home school conmmnity cohesion. A 

comprehensive programme is therefore projected to the effect that parental efforts m 

education are not haphazardly directed. Rather, they are positioned within a broader 

social organisational setting. Monadjem (2003) however, reckons that the resource 

requirements for such a programme could be humongous. 
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Even though the model tags a number of roles for parents, the fundamental role of 

parents in their children's education is yet to be acknowledged in Kenya. Oketch and 

Rollerston (2007) posit that parental roles are restricted to enrolling children to school, 

remittance of fees for the maintenance of teaching facilities, equipment and staff salaries. 

Implementation of fi·ee primary education (in 2003) further reduced parental contribution 

in the education system believing that the govemment took over the obligation. The 

Kenya National Commission for UNESCO, (2005) observes that, parents largely 

overlook schools and as such, very few are incorporated in SMCs (Ngaroga, 2006). 

The lack of involvement of parents in schools is a great opportunity lost for schools to 

benefits from the contribution parents could provide. Because parental involvement in 

schools is known to contribute to pupils' achievement, increase participation in schools, 

increased-completion rates, and in1pressive discipline. The pay offs extend to the larger 

community including parents, teachers and pp_pils. As such parents should be encouraged 

to participate by their respective schools. 

2.4 Empirical Review 

2.4.1 Parenting 

A study by Zellman and Waterman (1998) observed that parenting can have two-sided 

effect. Jt can influence the parents' behavior positively creating awareness that they can 

be effective teachers for their children. Tlus in itself will make them influence their 

children leading to positive outcomes such as a better attitude towards school and 

homework. Supervision at home encourages the child to read more, reduces television 

watching, resulting in positive child accomplishments. 

Monadjem (2003) found that when it comes to children's reading achievement a positive 

parenting style was more effective than the extent to which parents were involved at 

school. Children had less learning problems. According to Egeland and Collins (2008), 

the level of attainment of the graduates was higher for those who had parental 

involvement in middle childhood, more understanding parent/child relationships in 

puberty and higher levels of social skills. 
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2.4.2 Communication 

Hoover Dempsey and Sandler, (1997) pinpoint that parents should have clear 

communication with their children about their personal and family values, goals, 

expectations and aspirations for pupils ' learning. The communication of these goals and 

expectations in tum shape pupils ' beliefs and behavior related to learning. 

On the other hand, effective family school communication influences pupils' academic 

progress. The value of effective communication is generally strongest when it is 

characterized by mutual respect, careful listening, and school responsiveness to parents' 

questions, ideas, suggestions and concems. 

2.4.3 Volunteering 

It has been established that involvement of parents as volunteers in s-chools translates to 

high academic achievements for the child at all lev~ls of leami.ng Ma (1999). Other 

studie_s by Bridgemohan (2005), indicate that whenever parental are involved .ii1 Early 

Childhood Development and Education (ECDE) programs, positive outcomes evident 

throughout the children's life including outstanding educational accomplishment, decline 

in dropout rates while indiscipline become a thing of the past. 

A study by Bram1on (2008) indicates that parental involvement in the classroom is 

associated with growth of character in children. This also translates to higher academic 

attainment, progressive attitude towards assigmnents, and self-awareness of their own 

capabilities. Studies conducted by Ma (1999) indicated that the presence of parents in a 

mathematics class is a very powerful means of understanding their children's 

development in mathematical education. There is also a great decline in dropouts from 

mathematics in high school. When parents volunteer in school for events such as drama 

and athletics there is a decline in incidents of truancy and tardiness, according to Lemmer 

(2000). 

2.4.4 Learning at home 

According to Frederick (2007), interaction between parents and children in the home 

influences not only children's emotional development and academic success, but schools 
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also get a chance to understand families. He emphasizes that parents need to g1ve 

guidance to their children. Parental involvement in the home has a great influence on 

pupil academic achievements and children who are at risk could end up failing if parental 

involvement in their schooling is lacking. (Baily, 2006). In such cases, parents can help to 

improve their learning tlu·ough their interactions with them in the course of doing their 

home learning activities. 

Studies conducted by DeSimone (1999) indicate that high academic accomplishment is 

achieved mainly because of the interaction that takes place at home, including verbal 

reassurance and guidance, dim1ertime conversation about school program and activities, 

more than by parents volunteering at school. 

2.5 Conceptual Framework 

Parental involvement theories are fundamental in understanding the children progress in 

education of this serious issue in education. The school is an integral pmi of the larger 

society in which the parents belong. Hencef011h they cannot function in isolation. 

Families are part of society and thus they affects what happens in school (Kreider, 2002) 

posit schools are strongly influenced by interactions at both classroom and conununity 

level. 

Bronfenbrenner (1994) explains that the learning process is influenced by numerous 

forces and at different levels. His theory underscores that even with numerous social 

stimuli that breed context for pupils' progress in education, there are many options for 

intervention as well particularly through parental involvement. 

The model formulated by Epstein provides levels of interaction through which parental 

involvement can be carried out through creating a conducive learning atmosphere at 

home, communicating, volunteering, decision-making, learning at home and 

collaboration with the community. The conceptual framework drawn below is based on 

four out of the six levels of interaction. 
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Figure 2: Conceptual framework for parental involvement 

2.6 Research gap 

In Kenya, community and parental participation in the learning process is minimal. This 

puts a limitation in the improvement of educational programmes (Republic of Kenya, 

2001) . Besides, the parent- school interactions are rarely friendly 

24 



Because most parents are invited to schools only when matters of poor performance or 

indiscipline arise. Consequently, schools need to be enlightened to the fact that 

formulation of parental involvement in school programs has numerous long term benefits 

that are evidenced by improved social and educational outcomes their pupils as advocated 

by Epstein. this study therefore set out to investigate the level of parental involvement in 

private primary schools . 

2.7 Summary 

The chapter has presented an empirical review of literature pe1taining to parental 

involvement in the learning process. The key theoretical fi·amework, advocated was the 

Epstein ' s theory on parental involvement. Eventually, a conceptual fi·amework has been 

provided and research gaps identified. That in Kenya parental and community 

involvement in the learning process is minimal and therefore the investigation is find out 

the extent to which it--exists. The methodology adopted for the study is discussed in 

Chapter three. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1 Introduction 

This chapter presents the methodology that was utilised for the study. It includes the 

research design, target population, sampling teclmigues and procedures, data, and the 

instruments used for the study. It also discusses the data collection procedures, data 

analysis techniques, and ethical considerations. 

3.2 Research Design 

McMillan and Schumacher (2006) define a research design as the procedure or set of 

procedures for conducting a study. The study employed a descriptive research design and 

approach. :Kothari (2004) explains that descriptive research is employed to capture 

information concerning status of some phenomena in order to describe what exists with 

respect to the variables of interest in a situation. Addition~tlly, Mugenda and Mugenda , 

(2003) argue that this design helps to obtain data that outlines existing the aspirations and 

challenges by asking individuals to give their perceptions, attitudes and values 

3.3 Target Population 

Mugenda and Mugenda (2003) define a population as a complete set of observations with 

unique characteristics that differentiate them from other populations. The target 

population of this study included all the private primary schools in the sub county. There 

were 30 private primary schools in the sub county as of the time of the study. 

3.4 Description of the Respondents. 

The respondents in this study were identified as the teachers and the parents of the pupils 

in the 30 private primary schools. 

3.5 Sample and sampling procedures 

Mugenda & Mugenda (2003) say that a sample size of between 10 and 30% is adequate 

for studies in social sciences. The researcher drew a random sample of 20% of the 
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schools for the purpose of the study. This translated to six schools that were selected 

using simple random sampling technique. This technique gives all members of the target 

population an equal and known chance of being included in the study. 

The standard seven and eight classes were purposively selected to provide the 

respondents for the ease of data collection. This was because the parents and the teachers 

in the senior most classes had been in the schools long enough to provide the information 

sought by the study. To eliminate any form of bias, an equal number of streams were 

selected for all the participating schools. The schools that were randomly selected had at 

least two streams and therefore the respondents were drawn from among the teachers and 

the parents in only two streams in every school. 

The class teachers in each of the streams selected in the six schools were selected as 

respondents for the study. As for the parents, 1 0 of them were randomly selected in each 

ofthe strem11s in standard 7 and 8 in each of the sampled schools. The choice often was 

based on the fact that the minimum class size in the private schools was 30 pupils in a 

class. A sample of 10% was selected in line with the recommendation of Mugenda & 

Mugenda (2003) that a sample size of between 10% and 30% is adequate. The sampling 

procedure was therefore as summarized in Table 1. 

Table 1: Sam12ling 

Population Sampled 
Sampled 

Respondents' Respondents 

of private Schools Sampling Criteria Sam12le Size 

schools (20%) Classes 
Parents Teachers Parents Teachers 

Class 7 10 parents 2 60 12 
30 6 

Class 8 10 parents 2 60 12 

Total sample size 120 24 

3.6 Data instruments 

A semi-stmctured questionnaire was used to collect data 11-om the parents and teachers. It 

mainly included closed ended questions as well as a few open-ended questions. The tool 

was considered critical because the respondents fully understood the involvement of the 
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parents m the learning process. According to Mugenda and Mugenda (2003), the 

administration of the questionnaire makes it possible to obtain the requisite data that 

meets the threshold of the specific objectives of the study in a standardized situation. 

The questimmaire was divided into five parts that confom1 to the research objectives. The 

first part ofthe questionnaire sought the bio data ofthe respondents while the second part 

sought to detennine the involvement of parents in the learning process. The third pmt of 

the questiormaire sought to establish the communication channels that exist between the 

schools and the parents. The fourth pari sought to detemune how schools coordinate the 

recruitment and involvement of parents for voluntary work in schools. The fmal pari of 

the questiormaire sought to establish how schools help parents to monitor and discuss 

schoolwork at home 

3. 7 D~!a collection procedures 

A clearance letter was obtained from the School of Humanities and Social Sciences 

Strathmore University. A research pernut was sought from National Council of Science, 

Technology and Innovation (NACOSTI) headquarters, Nairobi. The researcher then 

consulted with the county e~ucation office on the authorization to interact with the staff 

in the sampled schools. 

Once pernussion was granted, the researcher proceeded to create rapport with the 

administrators and the respondents in the sampled schools and subsequently booked the 

appointments to collect the data. For the teachers, the questiormaires were administered 

through the "fill while waiting" method where the researcher distributed the tools, waited 

for the respondents to fill and then picked them once the respondents were done. For the 

parents, 10 pupils were randomly selected to take the questiormaire home for the parent 

to fill and retum the following day. The researcher collected data over a period of two 

weeks. 

3.8 Validity and Reliability of the interview Instrument 

Validity is the degree to whlch a study accurately reflects or assesses the specific concept 

or construct that the researcher is attempting to measure (Thorndike, 1997). The 

researcher consulted with the study supervrsors drawn fiom the Department of 
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Humanities and Social Sciences at Strathmore University. Oroclho (2004) asserts that 

once a data collection tool has been constructed, it should be tried out in the field to 

ensure further validity. In this regard, a piloting was canied out to check the reliability of 

the data and to identify misunderstanding, ambiguities and inadequacies of the items in 

the tool. Pilot questiom1aires were therefore administered to four teachers and 10 parents 

in one of the schools in the sub county that was not part of the sample. Feedback from the 

responses enable the researcher to review and edit the wording in few items in the tool. 

3.9 Data Processing and Analysis 

Data analysis entailed coding and tabulation of data collected into manageable 

sununaries. The questimmaires were coded to ensure that all the data collected was 

entered into the computer, which is a critical prerequisite for its accuracy in the process 

of analysis. The responses were sorted and organized following the order of the research 

qpestions. The researcher used Statistical Package for Social Sciences (SPSS Version 

22). Quantitative data fi·om the questimmaire tool was analysed by the use of frequencies , 

means and prop01tions to describe the variables. The output informed of frequency tables, 

diagrams, graphs and certain numerical procedures all aimed at sununarizing the material 

in a fonn that is distinctive to the analysis. 

Qualitative data was analysed by way of content analysis where similar variables were 

grouped together and results presented in verbatim. This was presented thematically in 

line with the objectives of the study. The researcher then discussed to what degree to 

which the results helped to explain the findings (Creswell & Clark, 2011 ). 

3.10 Ethical Consideration 

Ethical issues that were of great concern in this study were informed consent, intrusion of 

personal affairs and mistreatment of participants. Of concern was the respondents' ability 

to decipher the entire research process, so that the fmdi.ngs are validated (Fisher, 1991 ). 

However, in this study, the respondents were appraised with all the relevai1t information 

necessary for them to participate willingly in the research. The questimmaires had an 

accompanying consent note, which provided sufficient information about the study. 
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The respondents had all the right to withdraw :fi·om the research and ask for more 

information whenever they want before research is published. This ethical consideration 

links very closely to the notion of privacy invasion, as the respondents taking pmt in the 

study acknowledges that the right to privacy has been given for the sake of the research 

(Fisher, 2010). 

Another ethical issue, considered was the precision in data collection, analysis and 

reporting (Sekaran, Uma, Bougie, & Roger, 2012). In this study, the data collected was 

processed by means of systematic and scientific methods suggested by scholars as 

meeting the requirements. Data collected was exclusively used for the purposes of this 

study not for any other private purpose (Bashir, Javed, Ali, Meer and Naseem, 2013). 
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CHAPTER FOUR 

PRESENTATION OF RESEARCH FINDINGS 

4.1 Introduction 

This chapter presents the data analysis and research findings on the parental involvement 

in the learning process in private primary schools in Westlands Sub-County, Nairobi 

County, Kenya. According to Kombo and Tromp (2006), data analysis involves 

separation of data into the basic elements of the study and eventually examining them in 

relation to the whole. It is therefore more than just probing the data collected in order to 

make deduction and inference. Rather, it involves scrutinizing the acquired information 

and making inferences. 

The chapter stmis _with background information of the respondents then assesses the 

parental involvement in the learning processes in schools. The chapter further determines 

the communication channels between schools and parents and Jhereafter explores the 

parental involvement in voluntary work within the schools. Lastly, the chapter presents 

the challenges faced by the parents in the learning process of their children. 

4.2 Response Rate 

Two sets of questionnaire tools were used to collect data among 120 parents and 24 

teachers. The response rate was as shown in Table 2. 

Table 2: Response Rate 

Respondents Questionnaires distributed Questio1maires returned Response rate 

Teachers 

Parents 

Total 

24 

120 

144 

22 

93 

115 

92% 

77.5% 

93.2% 

The response rate for the teachers was 92% while that of the parents was 77.5%. A total 

of 144 instruments were distributed out of which 115 were returned. The overall response 

rate was therefore 80%. Mugenda and Mugenda (2003), posit that a response rate below 
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40% is unreliable, a response rate of 40%-50% is poor, a response rate of 50%-60% is 

acceptable for analysis and reporting, a response rate of 60% -70% is good and a 

response rate of 70%-80% is very good while response of over 80% is excellent. A 

response rate of 80% was therefore considered to be very good for data analysis. 

4.3 Demographic information 

Demographic information was sought fi·om the teachers and parents respective of their 

gender, age, and education level. Additional background infonnation sought fi·om the 

teachers regarding their teaching experience and the duration they had stayed at their 

current station. The purpose of this information was to determine the parents and 

teachers' characteristics in relation to their involvement !n the teaching and learning 

processes in their respective schools, and their ability to provide the information sought 

by the study. 

4.3.1 Distribution of the Respondents by Gender_ 

Information was sought fi·om the respondents regarding their gender. The pmvose of this 

information was to determine if either males or females were implementing teaching and 

parenting in the sub-county. The teachers and the parents were therefore asked to indicate 

their gender and the responses were as shown in Table 3. 

Table 3: Distribution of the Parents and Teachers by Gender 

Parents Teachers 
Gender 

Frequency Percent Frequency Percent 

Male 29 31 .2% 0 0% 

Female 64 68.8% 22 100% 

Total 93 100% 22 100% 

The statistics in Table 3 show that all the teachers who participated in the study were 

female. The statistics also show that 68.8% of the parents were female while 31.2% were 

male. The fmding implies that there were more female teachers and parents directly 
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involved in the day-to-day learning processes m private primary schools m the sub 

county than males. 

4.3.2 Distribution of the Parents and Teachers by Age 

The distribution of the respondents by age was as shown in Table 4 

Table 4: Distribution of the Respondents by Ap.e 

Age Parents Teachers 

Frequency Percent Frequency 

21 - 30 3 
31-40 44 
41-50 34 
51-60 12 

Total 93 

3.2% 

47.3% 
36.6% 

12.9% 

100% 

8 

10 
4 

22 

Percent 

36.4% 

45.5% 
18.2% 

100% 

Statistics in Table 4 show that 47.3% of the parents were aged between 31 and 40 years 

while the proportion of those aged between 41 and 50 years was 36.6%. This observation 

is consistent with the fact that primary school children in Kenya are aged between seven 

years (at standard 1) and 14 years (at standard 8). On the other hand, 45 .5% of the 

teachers were between 31 - 40 years of age while the prop01tion of those aged between 

21-30 years of age was 36.4%. 

4.3.3 Distribution of the parents by Marital Status 

The distribution of the parents by their marital status is summarised in Table 5. 

Table 5: Distribution ofthe Parents by Marital Status 

Married 

Single 

Total 

Frequency 

89 

4 

93 

Percent 

95.7 

4.3 

100.0 

Findings in Table 5 show that 95.7% of the parents were married while 4.3% were single 

suggesting that most of the parents in the private schools in the sub county were manied. 
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4.3.4 Distribution of the parents and teachers by Level of Education 

Information sought on the educational background of the parents was as summarised in 

Table 6. 

Table 6: Distribution of the Respondents by Highest Level of Education 
Parents 

Level of Education 
Frequency Pe1·cent 

Master's degree 2 2.2% 

Bachelor's degree 75 80.6% 

Post-Secondary Diploma 0.0% 

Post-Secondary Certificate 12 12.9% 

Secondary 2 2.2% 

Primary 2 2.2% 

Total 93 100.0% 

Teachers 

Freq nency 

6 

8 

4 

4 

22 

Percent 

27.3% 

36.4% 

18.2% 

18.2% 

100.0 

Table 6 shows that 80% of the parents held bachelor ' s degree level of education while 

12.9% held varied post-secondary ce1tificates. A small proportion of the parents held 

Master's degree level of education. On the other hand, 18.2% of the teachers held PI 

certificate in education with a similar proportion holding diplomas in education. The 

greatest propo1tion of the teachers held bachelor's degree in education at 36.4% while 

27.3% of the teachers held master's degree in education. 

Except for 4.4% of the parents who had primary level (2.2%) and secondary level (2.2%) 

of education, all the other parents and teachers had acquired tertiary level of education. 

This implies that majority of the respondents were educated to understand their role in 

contributing positively to the learning process of their children and possessed the 

capability to respond to the questionnaire appropriately besides appreciating imp01tance 

of the research. 
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4.3.5 Distribution of teachers by teaching experience 

Information was sought on the teaching experience of the teachers. The purpose of 

seeking the information was to ascertain if the teachers were exposed to instructional 

activities long, enough to enable them assess performance and attitude of leaners in their 

respective schools in order to provide the critical infonnation sought by the study. The 

teaching experience of the teachers were as shown in Table 7. 

Table 7: Distribution of teachers by teaching experience 

Teaching experience Frequency Percent 

1 - 5 years 2 9.1% 

6 - 10 years 2 9.1% 

11 - 15 years 8 36.4% 

16 -20 years 6 27.3% 

Over 20 years 4 18.2% 

Total 22 100% 

Table 6 shows that 36.4% of the teachers had taught for between 11 and 15 years while 

27.3% had taught for between 16 and 20 Years. Only 9.1 percent of the teachers had 

less than 5 years of experience. The findings therefore suggest that most of the teachers 

were exposed to school systems and processes to be in a position to professionally report 

on the involvement of parents in the leaming processes in their respective schools. 

4.3.6 Teacher's stay at current station 

Information on the length oftime that the teachers had stayed at their current stations was 

as shown in Table 8. 

Table 8: Distribution ofTeachers by Stay in the Current Location 

Duration of stay at the current station Frequency Percent 

1 - 5 years 6 27.3% 

6- 10 years 12 54.6% 

11 - 15 years 2 9.1% 

Over 20 years 2 9.1% 

Total 22 100% 
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Findings in Table 8 show that 27.3 percent of the teachers had been at their current 

working station for less than five years while 54.6% had been at their stations for 

between 6 and IOyears. A further 9.I% had served for between II and I5years while yet 

another 9.1% had served for over 20 years. This finding confinns that indeed the 

teachers, especially those who had served for over five years, were in a position to 

respond on the issues that existed in their respective schools as sought by the study. 

4.4 Parental involvement in the learning processes in private schools 

The first objective of the study was to detennine the way private primary schools in 

Westland sub-county involve parents in the learning process of their children. In order to 

achieve this, a set of questions was posed to the parents and teachers on their involvement 

in the learning process. The questions probed the involvement of the parents in school 

workshops and on home environments that support learning. 

To begin with, the parents and the teachers were required to state whether their respective 

schools organised workshops for parents. It was established that all the schools held 

workshops on parenting and child rearing. Ali the teachers and ali the parents who 

participated in the study reported this. The parents were therefore required to indicate the 

munber of workshops they bad ever attended and the results were as shown in Figure 3. 
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I i 2 5 4 6 7 and above ! 

I Number ofworlishops attended / 
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Figure 3: Nmnber of school organised workshops attended by parents 
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Findings in Figure 3 show that the parents had attended a varied number of workshops 

where 13% had attended two workshops, while 12% had attended 3 workshops. Another 

12% attended four workshops while 51% had attended six workshops. Information 

sourced ftom the teachers on the ftequency of parents' workshops was as summarised in 

Table 9. 

Table 9: Teachers responses on the fi·equency of parents' workshops in schools 

Frequency of parents workshops in the schools Frequency Percent 

Once a year 18 82% 

Once a tenn 3 14% 

Non response l 5% 

Total 22 100% 

According to Table 8, 82% of the teachers reported that their schools organised the 

parents meeting annually wli.ile 14% of the teachers reported tennly workshops for tl1e 

parents. The collaboration of tl1e Information provided by the teachers in table 4 and the 

parents in figure 3 suggests that schools in the cotmty organised the parents' workshops 

either on a tennly basis or on an annual basis. The fact that the parents who pmticipated 

in the study were sourced from class 7 and 8 suggests that most of the parents should 

lmve attended at least 6 workshops if the meetings were held annually and more tl1an 6 

where the workshops were held on a tennly basis. Findings in Figure 3 also confirm that 

the concept of parent workshops was new in some of the schools that participated in the 

study, and therefore some parents had therefore attended only 2 workshops. 

The teachers reported that whenever the meetings were planned, parents were normally 

hatched together for sessions that concern a particular class and that age appropriate 

information is provided to the parents to enable them understand their children's stage of 

development and consequently be in a position to support them in the learning process. It 

is expected that by the end of the year, each of the parents in the school would have 

attended one workshop that is intended for tl1e class his cli.ild is emolled. According to 

the parents, the themes of the workshops they attended were as smmnarised in Figure 4 
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Figure 4 Parents' responses on the key themes ofthe workshops they attended 

Findings in Figure 4 show that the parents' workshops revolved around parenting comse 

as reported by 74% of the parents, parenting case studies as reported by 13% of the 

parents and Family development as reported by 13% of the parents. The parents firrther 

reported that the teachers at times never attended those workshops, a matter that was of 

great concem given that parents required feedback on some of the issues raised during the 

workshops. 

Information sought from the parents on whether the schools provided them with 

suggestions on creating home conditions that support learning for the children was as 

summarised in Table 10. 

Table 10 Provision of ideas to parents on creating l10me conditions that support learning 

Teachers Parents 
Enquiry Response 

Frequency Percent Frequency Percent 

Does your school give parents Yes 14 64% 81 87% 

suggestions on how to create 
No 8 36% 12 13% 

home conditions that support 

learning for the children Total 22 100% 93 100% 

Table 9 shows that 87% ofthe parents were provided with information, proposals, ideas 

and recommendations on creating home conditions that support learning for their 
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children, a position that was confirmed by 64% of the teachers. The suggestions ensured 

that parents were actively involved in the supervision of learning whenever clllldren got 

home from school The parents were therefore required to indicate the conditions they 

were implementing in their homes in support of learning fur their childreiL The responses 

were collated as smnmarised in Figme 5 
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I 
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Figure 5 Proposals provided to parents on creating home conditions that support learning 

According to Figme 5, 51% of the parents laid their emphasis on creating conducive 

study spaces that were quiet and equipped with good lighting and comfmiable :fi.u·niture. 

In addition, 39% of the parents, reduced access to television, and electronic gadgets was 

another strategy of creating home conditions that support teaming. Thirteen percent of 

the parents reported on the issue of marking homework while another 13% reported 

preparation of a study timetable. 

The physical arrangement of :fumiture and the layout of a study room can affect the 

pupil's ability to study. A cramped, crowded room may teel constrained, jammed and 

definitely not relaxed for any learning experience. Furthermore, adequate and appropriate 

lighting is essential for successful studying. It is almost impossible to stay focused while 

one is straining the eyes to see or read in dim lighting. Harsh artificial lighting may at 

times lead to headaches. A lightbulb that keeps going on and off can be very frustrating 
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and annoying too. These essentials, however diminutive they seem, may defme whether 

the pupil will have a great studying experience at home or a bad one. 

It does not take much noise to get someone out of their reading and distract them into the 

stmoundings. Many pupils are easily distracted and have trouble keeping their attention 

focused especially when they are studying something they .find boring or difficult. lt is 

even harder to keep studying when there is an option of doing something else instead. 

This can be a problem when it comes to staying focused on the study plaiL 

4.5 Communication Channels between schools and parents 

The second objective of the study was to determine the cornrntm:ication Channels set 

between schools and parents in private schools in the Sub County. To achieve this, a set 

of questions was posed to the parents regarding home -to-school and school-to-home 

cmmnunication. To start with, the parents were required to state whether schools invited 

them for meetings regarding their children. It was fmmd that schools held meetings with 

every parent regarding their child's learning process. The frequency of the meetings was 

as summarised in Table 11. 

Table 11: Frequency of school meetings with parents 

Frequency 

Once a year 14 

Thrice a year 39 

Four -Times a year 14 

Over tour times a year 26 

Total 93 

Percent 

15% 

42% 

15% 

28% 

100% 

Findings in Table 11 show that 15% of the parents reported that they were invited for 

meetings at school once a year wl:tile 42% of the parents, were invited three times a year, 

Another, 15% ofthe parents were invited for four meetings in a year, willie yet another 

28% of the parents were invited to schools for more than four times in a year. 

Infonnation sought on the subject matter ofthose meeting is summarised in Figure 6 
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Figure 6 Content of the discussions in the school meetings 

Findings in Figure 6 show that the academic perfonnance and progress of the pupils was 

the single most discussed item between the schools and the respective parents as reported 

by 77% of the parents while 63% of the parents discussed the child's interaction with 

others and in spmts. Other issues included the parental commitment to the child's welfare 

(13%), the learning progress at home (13%) and the child's spiritual progress (12%). 

Information was then sought from the teachers on whether schools sent out report cards 

to parents. It was established that report cards for each of the pupils were sent out to their 

respective parents who were required to review and make comments alongside the items 

therein. The frequency of sending out the report cards as reported by the teachers ts 

smmnarised in Table 12. 

Table 12: Regularity of sending out repmt cards to parents 

Teachers Parents 

Regularity of sending out report cards Frequency Percent Frequency Percent 

Monthly 10 45% 35 38% 

Termly 12 55% 58 62% 

Total 22 100% 93 100% 
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Findings in Table 12 show that the teachers sent out report cards at least once in a tenn as 

repmted by 45% of the teachers. This was confirmed by 38% of the parents who reported 

receiving communication through report cards once a tenn. On the other hand, 55% of 

the teachers sent out report cards on a monthly basis, which was confirmed by 62% oft he 

parents who reported receiving communication through repmt cards on a monthly basis. 

The parents were then asked to state whether schools sent out infonnation to them 

regarding school poJicies and programs. AU the parents responded in affirmative tl1at 

their respective schools sent out clear information on all school policies, programs, 

refonns and transitions. Tl1ese findings .imply that parents gain understanding of school 

programmes and policies. Schools make it possible for parents to monitor their children's 

progress. They are able to react to their children's learning problems as needed. 

The mode of communication used by the schools as reported by the parents was as 

summarised in Figure 7 
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Figure 7 Mode of communication used by the schools as reported by the parents 

Findings show that the most common method adopted by most of tl1e schools included 

the newsletter as reported by 47% ofthe parents, emails (39%), text messages (39%) and 

fonnal letters (38%). Other mediums used include the school calendar (13%), school 

circulars (13%) and parents' orientation (12%). 
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The mode of cmmnunication used by the schools as repmted by the parents was as 

summarised in Figure 8. 
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Figure 8 Mode of communication used by the schools as reported by the teachers 

Findings show that the most common method adopted by most of the schools as reported 

by the teachers included emails as reported by 64% of the teachers, formal letters (36%), 

school circulars (13%), and text messages (39%). Other mediums used include, parents' 

meetings, school calendar, Phone calls, Oral messages during parade time and newsletters 

as reported by 9% of the teachers. 

4.6 Volunteer work provided by parents in schools 

The third objective was to docrnnent the recntitment and organization of parents for 

voluntary work in schools in Westland Sub COtmty. To achieve this, several questions 

were posed to the parents and teachers regarding the kind of volunteer work they 

perfonned at school, the process of recruitment and the adequacy of the requisite 

resources for their voluntary work. Thereafter they were to report on the challenges 

associated with the volunteering. 

To begin with, the parents and the teachers were to report on whether volunteer 

programmes to help teachers, administrators, pupils and other parents existed in their 

respective schools and the results were as shown in Table 13 
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Table 13 Existence of volunteer programs for parents in schools 

Teachers Parents 
Enquiry Response 

Frequency Percent Frequency Percent 

Yes 8 36% 70 75% 
Does your schoo1 have a 

volunteer program to help No 14 64% 11 12% 

teachers, administrators, pupils Non response 12 13% 
and other parents? Total 22 100% 93 100% 

According to the findings in Table 13, 75% of the parents reported having volunteer 

programmes in their schools while 12% of the parents reported that their school did not. 

In addition, 13% of the parents did not respond suggesting that they were not sure if such 

programmes ever existed in their schools. On the other hand, however, the teacher 

responses contradicted those of the parents in that 64% of the teachers reported non­

existence of volunteer progra1mnes in their schools with only 36% confirming their 

existence. 

Further information was therefore sought from the parents regarding the kind of volunteer 

work that parents took up. The results were as shown in Figure 9 
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Figtrre 9 Voltmteer work that parents took up in schools as repmted by parents 

44 



Findings show that parents volunteered for three key activities that included; donations to 

charity as reported by 26% of the parents, fi.mdr.aising for school development as reported 

by 13% of the parents, social work among the pupils in the school especially the girls as 

reported by l3% of the parents and managing fuudraising and social work activities as 

reported by 12% of the parents. 

Infonnation sought from the teachers on the kind of volunteer work that parents took up 

in scl1ools is summarised in Figure 10 
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Figure 10: Volunteer work that parents took up in schools as reported by teachers 

According to the teachers, parents volunteered for social work as reported by 18% of the 

teachers, organising functions for varied classes as repmted by 9% ofthe teachers, giving 

presents to teachers and pupils who have excelled (~/o) and donating books to the 

libraries (9%) 

On whether a working space was availed by the school to the parents, the results were as 

shown in Table 14. 
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Table 14 Provision ofworking space for volunteering parents 

Response Teachers Parents 
Enquiry 

Frequency Percent Frequency Percent 

Yes 6 27% 58 62% 
Does your school provide a 

No 14 64% 23 25% 
parents room for those 

Non response 9% 12 13% 2 
volunteering? 

Total 22 100% 93 100% 

Findings in table 8 show contradicting reaction from both teachers and parents regarding 

the availability of a volunteering room. The majority (63%) of tl1e parents reported that 

parents had a room set aside from where they could proceed with their volunteering 

activities. In contrary, the majority (64%) of the teachers reported that parents did not 

have any room from where they could proceed with their volunteering activities. 

The parents were then required to state the other facilities that the volunteering room was 

equipped with. The results were as shown in Figure 11 

r----------·--------------· 
! T~mpor.lt)' 31 room u«.>d 
' lin- o!h.:r adi•ili.:s os \\\!II """\ 

II% 

I 

Nothing 
..Wttt, 

I I [_______________ _ _______ _) 

Figure II Facilities provided in the volunteering mom as reported by parents 
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From Figme 11, 44% of the parents reported that the volunteer rooms were just empty 

spaces equipped with not11ing except a chair and a desk. Mostly, t11is was a lnmiedly 

assembled space in a fucility regularly used for other tasks. In some of the schools 

however, the volunteer rooms were equipped with prospectuses (11%), audio sound 

equipment (11%) and snacks (23%). 

The responses from the teachers regarding the facilities that the volunteering room was 

equipped with were as shown in Figure 12 

Projectors,--­
Audio,Sounds 

Depends on the---.......___ 9% 
project being ---._ 

carr jed 
9% 

9% 

Nothing 
73% 

I I 
/ _____________________________________ j 

Figme 12 Facilities provided in the volunteering room as reported by teachers 

From Figure 12, 73% of the teachers reported that the volunteer rooms were equipped 

with nothing. However, 9% of the teachers reported that the rooms were equipped with 

bookshelves, while another 9% reported that the rooms were equipped with audio and 

visual equipment To another 9% of the teachers, the equipment in the room depended 

upon the project that was being undel1aken in the volunteer work. 
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In an open question, the parents were asked to state the challenges they faced with the 

recruitment of parents for voluntary work in their respective schools. The results were 

collated and summarised as shown in Figure 13 

--·· ""! 

~------------------
Parents are too busy 73% 

l -----------------
Parents are never invited to volunteer 52% 

1 ~-~~-
Lack of awareness - school is doing nothing 

to interest parents to volunteer 
34% 

Riditity to school tradition - management in 
1 private scltools is rarely changed 
I , 

30% 

I

I Inflexibility of school schedules f 26% 

No open forum for ?~ents to participate or -
26

% I 
structure for recrwtmg parents volunteers 1 

[______ - 0~- 1 0%--~ -~;;:~~;;-~~-;~~~~;~% _j 
Figure 13 Challenges parents fuced in relation to volunteer work in schools 

Majority (73%) of the parents stated that parents were too busy to afford any time for 

volunteer work in schools. The school neighbourhoods in the study area comprised of 

middle class families where parents were too busy with work commitments for them to 

be able to sustain their families. As such, it was not possible for the majority of parents to 

participate in school activities. 

According to 52% of the parent, the schools have never taken the initiative to invite 

parents for vohmteer work. Tins could be attributed to the fact that majority of the 

schools under the study were privately owned and were therefore closely held. 

Additiona11y, parents Jacked awareness on school volunteer programmes as reported by 

34% of the parents and the schools were doing nothing in that regard. Rigidity was also 

reported as a challenge by 30% of the parents because management in private schools is 

rarely changed. As such there are no open fonuns for parents to contribute or participate 

as reported by 26% ofthe parents and school schedules remained inflexible. 
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4. 7 Monitoring of the learning process at home 

The fOJih objective was to determine whether schools help, parents monitor and discuss 

homework. To achieve this, the teachers and parents were to indicate the extent to which 

they agreed or disagreed with a set of statements that probed family participation in the 

learning process. The responses of the teachers were as shown in Table 15. 

Table 15: Teachers responses on parents monitoring of learning process at home 

The school provides information on how family can 
participate in setting pupils goals each year 

The school gives schedule homework that requires pupils to 
discuss and interact with families on what they are teaming 
in class 

The school provides information on homework policies and 
how to monitor and discuss school work at home 

Strongly disagree 

Disagree 

Agree 

Strongly agree 

Total 

Strongly disagree 

Disagree 

Agree 

Strongly agree 

Total 

Strongly disagree 

Disagree 

Agree 

Strongly agree 

Total 

Frequency Percent 

4 

18 

22 

22 

22 

22 

22 

18% 

82% 

100% 

100% 

100% 

100% 

100% 

From the fmdings in Table 13, teachers stated that schools provide infonnation on how 

parents could participate in setting goals for the pupils each year. This was confirmed by 

18% of the teachers who agreed and a further 82% who strongly agreed. All the teachers 

strongly agreed that their respective schools give schedule homework where pupils are 

required to discuss with their parents or family. In the process, the family gets to know 

what the pupils are learning in class. All the teachers further stated that their respective 

schools provide information on homework policies and on the way, school work should 

be monitored and discussed at home. 

The responses of the parents on the monitoring of schoolwork at home were as shown in 

Table 16. 

49 



Table 16: Parental Response on monitoring of the learning process at home 

Freguenc::t Percent 

Strongly Disagree 

Disagree 

The school provides information on how family can Not sure 
participate in setting pupils goals each year Agree 23 25 

Strongly Agree 70 75 

Total 93 100 

Strongly Disagree 

The school gives schedule homework that requires pupils to 
Disagree 

Not sure 
discuss and interact with families on what they are leaming 

Agree 46 50 
in class 

Strongly Agree 47 50 

Total 93 100 

Strongly Disagree 

Disagree 

Not sure 
Theschool provides information on homework policies and 

Not Sure 12 13 
how to monitor and discuss school work at home 

Agree 34 37 

Strongly Agree 47 51 

Total 93 100 

From the fmdings in Table 16, parents agreed that schools provided information on how 

families could participate in setting the goals of the pupils. This was confirmed by 25% 

of the parents who agreed and a further 75% who strongly agreed. Findings fbrther show 

that schools also give scheduled homework that requires pupils to interact and discuss 

with their respective families and in the process get to demonstrate leaming progress in 

class. This was confirmed by 50% of the parents who agreed and a further 50% who 

strongly agreed. 

The parents further confirmed that the schools provide information on homework policies 

and how to monitor and discuss schoolwork at home. This was confirmed by 37% of the 

parents who agreed and a further 51% who strongly agreed. However, 13% of the parents 

were not sure. 
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4.8 Chapter summary 

The chapter has presented the data and findings made on the parental involvement in the 

learning process in private primary schools in Westlands Sub-County, Nairobi County, 

Kenya. Consequently, the parental involvement in the learning processes in schools, the 

communication channels between schools and parents, the parental involvement in 

voluntary work and in the learning at home. The summary of findings, conclusion, 

recoim11enclations and suggestion for fi.Jrther research are presented in chapter five. 
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5.1 Introduction 

CHAPTER FIVE 

DISCUSSION 

This chapter deals with the discussion of the empirical findings on parental involvement 

in the leaming process in private primary schools in Westlands Sub County, Nairobi. The 

chapter starts with the discussion of the fmdings on the parental involvement in the 

learning processes in schools. The chapter then discusses the communication channels 

between schools and parents and thereafter the parental involvement in voluntary work 

within the schools. Lastly the chapter present a discussion the challenges faced by the 

parents in the leaming process of their children. 

5.2 Parental involvement in creating conducive learning environment for the 

children at home 

The first objective of the study was to detem1ine wheth~r private primary schools in 

Westland sub-county enlightened parents on how to create a conducive environment for 

learning at home. It was established that parents attended varied number of workshops 

either on a monthly or on a termly basis. The parents were hatched together for sessions 

that concemed a particular class. It was expected that by the end of the year, each of the 

parents in the school would have attended one workshop that was designed for the class 

his child was enrolled. Age appropriate information was provided to the parents to enable 

them llllderstand thei~ children 's stage of development and consequently be in a position 

to support them in the learning process. The parents are coached on creating conducive 

learning environments for their children while at home. 

According to Figure 4 majority (51%) of the parents laid their emphasis on creating 

conducive study spaces that were quiet and equipped with good lighting and comfortable 

fumiture. The physical arrangement of furniture and the layout of a study room can affect 

the pupil's ability to study. A cramped, crowded room may feel constrained, jammed and 

definitely not relaxed for any learnu1g experience. Parents ensured that they were 

actively involved in the supervision of learning when the children got home. Parent 's 

supervision and provision of a good home environment enabled children to become 

responsible, self-confident, self-reliant persons with socially acceptable behaviour and 
52 



who are able to learn. In practice, schools can encourage parental involvement by 

organizing programs that offer family support to assist families with child rearing skills, 

health and nutrition, and giving tips for creating conditions that sustain learning at each 

stage. 

Michieka (1983) argues that parent's involvement in pupil ' s work is a key factor that 

affects their performance. A positive association exists between parent's pa1ticipation in 

the child's schoolwork and academic perfom1ance. Children learn better, learn more and 

remember more if they find pleasure in the learning experience. It is therefore important 

to bring about desirable change in their attitude because; when learning is associated with 

a pleasurable experience, it becomes a lifelong endeavour. 

The results of this objective indicate that parental involvement is happening to a g1~eater 

extent. However, the most likely challenge is ·the concept refened to as Helicopter 

parenting. This is a situation whereby the parent hovers over the child homework, 

checking what is being done every step of the way. Georgiou (2008) established that 

anxiety among parents exerts pressure on a child, which in turn leads to undesirable pupil 

achievement. On the other hand, pupils whose parents adopt an authoritative parentip.g 

style, accept, nurture, encourage, and are emotionally responsive to their children have 

positive achievements. 

5.3 Communication Channels between schools and parents 

The second objective of the study was to determine the communication Charmels set 

between schools and parents in private schools in the Sub County. It was established that 

15% of the parents were invited for meetings at school once a year while 42% of the 

parents, who were the majority, were invited once a term. Another, 15 % of the parents 

were invited for four meetings in a year suggesting that they attended one meeting every 

term in addition to a general parents ' meeting which is organised once a year. The most 

common mode of communication adopted by the schools included the newsletter as 

repmted by 47% of the parents, emails (39%), text messages (39%) fonnalletters (38%), 

school calendar (13%), school circulars (13%) and parents' orientation brochures (12%). 

The most common method adopted by most of the schools as repmted by the teachers 
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included emails as reported by 64% of the teachers, fonnalletters (36%), school circulars 

( 13%), and text messages (39%). Other mediums used include, parents' meetings, school 

calendar, Phone calls, Oral messages during parade time and newsletters. 

Ondogo (20 II) established that head teachers adopt written, oral and nonverbal 

communication strategies in their internal and extemal communication. Memos, notice 

boards, posters and letters to teachers and pupils are adopted for internal c01rununication. 

\Vhile, PTA reports, staff performance reports, pupil performance reports, phone calls, 

SMS and school magazines, were adopted for external communication. The 

appropriateness of the medium of communication is determined by the nature of the 

information. 

According to Berger (1991), conununication involves one-way or two-way ~xchanges . 

One-way communication occurs when tea·chers seek to inform parents about events, 

activities, or pupil progress through a variety o(sources, such a:s an introductory letter at 

the beginning· of the school year, classroom or school newsletters, report cards, · 

communication books, radio mmouncements, school Web sites, and so on. Two-way 

communication involves interactive dialogue between teachers and parents. 

Conversations may occur during telephone calls, home visits, parent-teacher conferences, 

open houses, and various school-based community activities (Graham-Clay, 2005). 

Williams & Cartledge (1997) put forward that written conmmnication is the most 

efficient and effective way of corresponding between school and home. It is a pem1anent 

product whose goal is to organize concise, accurate information that parents and teachers 

would read and understand. 

According to Graham-Clay (2005), many teachers use daily conmmnication books to 

share information with parents, particularly for children who have special learning needs. 

Several authors propose strategies to enhance the effectiveness of conm1unication books 

(Davern, 2004) Newsletters are used to share information with a parent conununity and 

for that reason a consistent application of specific strategies can make classroom and 

school newsletters even more effective conununication tools through adoption of same 

colour, quality, and paper size for all newsletters coupled with the use everyday language 

54 



(Aronson, 1995). At times, schools develop a descriptive brochure to provide helpful 

infonnation for new families moving into the school community Chambers (1998). 

When weekly or monthly reports of pupils' work are sent home for parents to see, they 

are supposed to send back their conunents to the teachers. The teachers are supposed to 

invite the parents together with pupils to attend meetings on how to improve grades. 

Clear information is supposed to be given to the pupil on the way forward. This way the 

pupils become aware of their own progress and their requirements for them to maintain or 

improve in performance. 

RepOit cards are the traditional mode of conveying permanent, written evaluative 

information regarding pupil progress. Report cards should be clear and easy for parents 

to understand. It should provide an analysis of academic developmen! across content 

areas, information about pupil strengths and learning style, an assessment of the child ' s 

social development, specific goals for the -pupil to work ·on, and associated suggestions 

for the parent (Aronson, 1995). Graham-Clay (2005) contends that teachers should 

review parental responses in a timely maimer in order to detennine the required follow­

up. Carefully prepared report cards, coupled with parent conferences as ne<;:ded, provide 

effective communication regarding the pupil. Teachers can considerably prevent 

confrontations with parents by ensuring that the report card is not the first conununication 

tool .when concerns arise. Instead, frequent progress reports, phone calls, or e-mail 

messages should be initiated prior to the traditional report card (Gimmetti & Sagarese, 

1998). Davem (2004) notes that it is important to consider when a face-to-face meeting is 

more appropriate than a written exchange, depending on the issue. 

Naidoo (2005) argues that parents should play a more dynamic role in their children ' s 

education since teachers, pupils and the parents themselves gain from increased parental 

involvement for the reason that it possibly would lessen the difficulties encountered by 

conmmnities in dealing with children ' s physical, emotional and learning needs. Lemmer 

(2007) concurs on parental involvement in that it could enhance educational outcomes 

through improved attendance, literacy, numeracy outcomes, self-esteem, social behaviour 

and completion rates consequently impacting on the larger col11111unities. 
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According to Matindi (20 13), pupils portraying loss of interest in co-ctmicular activities, 

could be going through psychological disturbance such as low self-esteem, truancy, drug 

abus~ and restlessness. Eshiwani (2003) argues that the achievement of good grades after 

sitting for the Kenya Certificate of Primary Education examination is vital to reduce 

wastage and is a concern for every pm'ent. 

According to Epstein, (1995), the collective responsibilities for fumilies and schools 

stress on coordination, teamwork, collaboration and harmonising between schools and 

families. They are both responsible for the socialisation of the children and therefore have 

to work in harmony being acquainted with their shared interest and duty in the pupils in 

order to setup better progra1ru11es and opportunities for the children. When teachers see 

pupils as children, they are likely to see the families and community as partners in the 

education process. 

Coleman (2005) proclaims that parents' chief i1iterest is to know their children's 

performance in school for they are prepared to help as much as possible. Schools should, 

therefore engage with parents for them to contribute actively in school-based activities. 

Coleman (2005) further suggests that parental involvement should b~ encouraged as an 

ongoing process; irrespective of whether there are good or bad things involved. this 

warrants that pupils are progressively assisted to unravel their potential. Bridgemohan, 

. (2002) perceives that effective communication should be based on a relationship of 

mutual respect between teachers and parents. The purpose of the communication is to 

enable parents and teachers to nurture the growth and learning of respective children 

through sharing of information, insights and concerns. 

Bridgemohan, VanWyk and Van Staden (2005) propose that enhanced communication 

between school and home reinforces social networks, permits access to information, 

allows parents appreciate their roles and encourages them to continue their own 

education. Likewise, interaction with other parents facing sin1ilar difficulties is also 

beneficial. 
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According to Nistler and Angela 2000 (as cited in McNeil & Patin, 2005), the absence of 

forthright and supportive co1mnunication is the major setback for parent involvement., 

the most frequent coimlmnication between parents and schools is often from the school to 

parents, and usually occurs in situations where children have behavioural or leaming 

problems. 

5.4 Volunteer worl<: provided by parents in schools 

The third objective was to document the recmitment and organization of parents for 

voluntary work in schools in Westland Sub County. The parents reported having 

volunteer programmes in 75% of the schools where they volunteered for three key 

activities that included donations to charity, fundraising for school development and 

social work among the pupils in the school especially the girls. For 63% of the parents, a 

room was provided by the school from where they could proceed with their volunteering 

activities. Most of the rooms ~ere just empty spaces equipped with nothing except a 

chair and a desk as confirmed by 44% of the parents. In some of the schools however, the 

rooms were equipped with prospectuses, audio sound equipment. 

Based on the fmdings, it is clear that the kind of volunteering that is rec01m11ended by 

Epstein is not the kind that was taking place in the institutions visited by the researcher. 

The type of parent involvement advocated aims at recruiting and organising parental 

support in assisting teachers in the classroom, class trips and parties, library, cafeteria, 

supervising pupils' sport and cultural activities, fimd raising, community events and 

political awareness (Monadjem, (2003); Banera & Warner, 2006). This involves creating 

a school and classroom volunteer program to help the teachers, pupils and parents and 

setting aside a parent room or centre for volunteer work, meetings, resources and for 

families. 

According to Bridgemohan, (2002) challenges that schools might need to deal with in 

recruiting the volunteers effectively include guaranteeing that all families know that their 

time and talents are appreciated; creating flexible programmes for volunteers, assemblies 

and events to make it possible for parents who come to contribute, Arranging volunteer 

work, providing training, matching time and talent with school, teacher, and pupils 
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requirements, and identifying efforts so that participants are industrious. This is critical 

for effective implementation of this type of parental involvement. 

From the study findings, it was apparent that the only activity that parents volunteer for is 

fundraising. Volunteering in classroom activities was unheard of to most of them. Parent 

volunteers have talents that could contribute to their children ' s success in school. Pupils 

develop an awareness of many skills, talents, occupations and contributions of parents 

and other volunteers. They also gain skills in communicating with adults, which is 

important for life in society in future. 

On the other hand, parents gain an understanding of the teacher's job. They are more 

comfOiiable interacting with school and cmTy over school activities at home. They gain 

confidence in their ability to work in school and with the_ir children, or take steps for their 

own education. Families gain feelings of being valued and welcomed at schooi and they 

acquire specific skills duril1g volunteer work (Epstein, 1997). 

Teachers are able to involve parents in new ways, including those who do not volunteer 

at school. They become aware of parents ' talents and interest in school and are able to 

provide greater individual attention to pupils, with help from the volunteers. 

Ma (1999:75) indicates that the presence of the parents as volunteers in the classroom 

results in positive child outcomes at all levels of education. Bridgemohan (2005:1), on 

the other hand, observes that where parental involvement programs are established in 

early childhood education programs, the benefits are apparent throughout the child's 

school career and include higher pupil achievement, lower dropout rates and a decline in 

behavioural problems, academic initiative and persistence. 

When recruiting the volunteers, the major problem faced is the issue of creating flexible 

schedules for volunteers, assemblies and events to enable parents who come to make 

contributions in school. Organising volunteer work, providing training, matching time 

and talent with school, teacher, and pupil needs, and recognising eff01is so that 

participants are productive is also critical for effective implementation of this type of 

parental involvement (Bridgemohan, 2002). 

58 



5.5 Monitoring of the learning at home 

The fo1ih objective was to detem1ine whether schools help parents monitor the learning 

process at home. The goal of this objective was to provide information and strategies to 

families on how to help pupils at home with homework and other curricular-related 

activities. According to Epstein ( 1997), homework does not just mean "work done alone, 

but also interactive activities shared with others at home" and the community and linking 

schoolwork to real life. The school provides information and ideas to families about how 

to help pupils at home with homework and other curriculum-related activities, decisions 

and plmming. 

It was found out that schools provided information on how families could pmiicipate in 

setting the goals of the pupils. Schools also give scheduled homework that requires pupils 

to discuss and interact with their respective families on what they are learning in class. 

Schools also provide_g information on homework policies and how to monitor and discuss 

schoolwork at home. 

Epstein and Sheldon (2005) propose that schools device parental involvement in schools 

through provision of infonnation to families on the skills desirable for pupils in each 

subject and class. Of key concern are strategies for handling fundamental obligations 

such as preparation of children for school, discussion and monitoring of schoolwork at 

home, reading to the child, coaching the child on specific skills, buying books, organising 

times for study and free time, and takirig the child to the library (Monadjem, 2003; 

Epsteiri & Sheldon, 2005). These events can be initiated and coordinated by the teacher 

or initiated by the parent independently of the teacher. Teachers can organise regular 

homework schedules that require pupils to discuss and interact with parents about what 

they are learning in school. 

The implementation of this type of involvement include designing and organising regular 

programmes of interactive homework that obligates pupils to discuss important things 

that they are learning with their parents and keeping them aware of the content of their 

class work. How to involve families in vital curricular decisions and coordinating family 
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linked homework activities from several teachers requires consideration (Epstein, et al. 

2005:7). 

5.6 Chapter summary 

The chapter has made discussions on the findings on the parental involvement in the 

learning process in private primary schools in Westlands Sub county of Nairobi. The 

conclusion, recommendations and suggestion for further research are presented in chapter 

six. 
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6.1 Introduction 

CHAPTER SIX 

CONCLUSION AND RECOMMENDATIONS 

This chapter deals with the conclusion, reconm1endations and suggestions for further 

research of the study that was on parental involvement in the learning process in private 

primary schools in West lands Sub County, Nairobi 

6.2 Conclusion 

6.2.1 Parental involvement in creating conducive learning environment for the 

children at home 

Parents in private schools in the sub county attend parental workshops where they were 

equipped with age appropriate information that enabled them understand their children's 

stage of aevelopment process in order to supp01t them in the learning process. The 

parents are coached on creating conducive learning environments for their children while 

at home. Schools therefore can encourage parental involvement by organizing programs 

that offer family supp01t to assist families with child rearing skills, health and nutrition, 

and giving tips for creating conditions that sustain learning at each stage. 

6.2.2 Communication Channels between schools and parents 

Effective communication should be based on a relationship of mutual respect between 

teachers and parents so that they are able to nurture the growth and learning of their 

children by sharing information, insights and concerns. · Although parents felt 

welcome to talk to teachers at school whenever there was the need, the majority of the 

parents seldom visited schools and did not talk to the teachers frequently. Furthermore, a 

lack of time because of employment pressures also played a role in their failure to visit 

the schools. The main form of communication between teachers and parents occurred 

through text and email messages and written notes that usually dealt with the progress 

and problems pertaining to their children. Mutual and relaxed communication between 

parents and teachers is imp01tant so that the latter can pmticipate actively in school-based 
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activities. This will help parents gam an understanding of school programmes and 

policies as well as the capability of monitoring their children's progress. 

6.2.3 Volunteer work provided by parents in schools 

Parent volunteers have ta Ients that could contribute to their children's success in school. 

As such, through volunteer programmes, Pupils could develop an awareness of many 

skills, talents, occupations :!1-om the contributions of parents and other volunteers 

including skills in communicating with adults, which is a life skill. Parents' volunteering 

in class was not implemented in any of the schools visited by the researcher. So there 

were no structures or plans to allow parents to volunteer in the classroom or supervise 

other activities during the school day. They were neither consulted nor were they allowed 

to give advice on decisions that involved leaming at the school. This is grounded on the 

·.fact that although all the teachers were qualified, their training did not prepare them for 

parental involvement and therefore they give no room for parents in the class. 

6).4 Monitoring of the learning at home 

Although teachers assigned homework to pupils to practise the skills taught in class, 

they did not use homework as a tool for parental involvement. This was because 

teachers were unaware of the benefits of parental involvement in homework. Schools 

lacked a policy on the parents' role in homework . 

6.3 Recommendations 

From the conclusions drawn above, it is recommended that: 

1. Parental involvement workshops be organised for school managers, 

schoolteachers and parents in all the private schools on a regular basis. The 

workshops to be attended by both teachers and parents together. 

11. Parental volunteer programmes within the private schools in the sub county be 

expanded beyond fundraising, charity and social work to include participation of 

parents in classrooms. Schools to set aside specific rooms for volunteers. 
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l!J. Since most teachers and parents indicated that report forms are sent termly, 

schools to come up with ways of updating parents on performance such that by 

the time the repo11 form arrived they already knew what to expect. 

IV. The ministry of education design and develops a practical parent involvement 

policy and programme for parental involvement that specifies the government's 

perspectives, services, requirements and expectations conceming parental 

involvement in the schools 

6.4 Suggestions for Further Studies 

Based on the findings of the study further research is suggested on parental involvement 

in the learning process in public primary schools in the sub county. 
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APPENDICES 
APPENDIX 1: QUESTIONNAIRE FOR TEACHERS 

Parental involvement in the learning process. 
This survey should take only 5-10 minutes to complete. Be assured that all the answers you 
provide will be kept in strict confidentiality. Your participation is highly appreciated. 

Name of School -----------------------------------
County ___________________ _ 

Background Information 

(Kindlr put a tick in the box that accompanies the option ofyour response) 

I. Please tick off your Gender 

Male [ ] Female [ ] 

2. Please tick off your age bracket? 

[ ] 21-30 [ ] 31-40 ( ]41-50yrs [ ] 51-60 

3. What is your highest academic qualification? 

[ ] Doctorate [ ]M. Ed [ jB. Ed [ ] 'A' level 

4. For how long have you been in the teaching profession? 

[ ] over 60 

[ ] '0 ' level 

[ ] J-5yrs [ ] 6-1 Oyrs [ ] ll-15yrs [ ] 15-20yrs [ ] Over 20yrs 

5. For how long have you been a teacher at your current station? 

[ ] 1-5yrs [ ] 6-1 Oyrs [ ] ll-15yrs [ ] 15-20yrs [ ] Over 20yrs 

How schools help families establish home environments that support children in studies. 

6. Does your school hold workshops for parents on parenting and child rearing? 

[ ] Yes ( ]No 

If yes, please indicate the number of workshops organized by your school that you have 
attended. 

7. Does your school offer courses or training on how parents can help pupils at home? 
[ ] Yes [ ]No 

If yes, please indicate the courses offered by your school. 

8. Does your school give suggestions on how to create home conditions that support learning for 
the children? 

[ ] Yes [ ]No 
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If yes, please highlight the suggestions that your school has offered you on home conditions 
that support learning for the children ____________________ _ 

Home -to-school and school-to-home communication 
9. Does your school hold a meeting with every parent regarding their child 's learning progress? 

[]Yes [)No 

If yes, how many times is such a meeting held in a year? 

[ ] once [ ] twice [ ]thrice ] four times [ ]five times and above. 

Please indicate what is discussed in those meetings. ______________ _ 

I 0. Does your school send report cards of the pupils work for review and comment 

[ ] Yes [ ]No 

if yes please tick off the frequency of sending the report cards 
[ ]weekly [ ]mm1thly [ )termly [ ]aimually 

11. Does your school send clear information on all school policies, programs, reforms and 
transitions? 

[ ] Yes [ ]No 

if yes, please indicate the mode of communication your school uses to pass tlus 
information. 

Recruiting and organizing of parents for voluntary work in schools 
12. Does your school have a volunteer program to help teachers, administrators, students and 

other parents? 
[ ] Yes [ ]No 

if yes, what kind of volunteer work do parents take up at your school? 

13. Does your school provide a parents room for those volunteering? 

[ ] Yes [ ]No 
if yes, what other facilities is the room equipped with? 
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Learning at home 

14. The following questions on learning at home that can be answered with: Strongly Agree, 

Agree, Not sure, disagree, strongly disagree. Please tick off the right response depending on 

what you feel about the statement. 

Statements on learning at home STRONGLY DISAGREE NOT AGREE STRONGLY 
DISAGREE SURE AGREE 

1. Our school provides information on 
how family can participate in setting 

students goals each year. 

11. Our school gives scheduled 
homework that requires students to 

discuss and interact with families on 

what they are learning in class. 
... 

Our school provides information on 111. 

homework policies and · how to 
monitor and discuss school work at 

home. 
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APPENDIX 2: QUESTIONNAffi.E FOR PARENTS 

PARENTAL INVOLVEMENT IN THE LEARNING PROCESS. 

This survey should take only 5-10 minutes to complete. Be assured that all the answers you 

provide will be kept in strict confidentiality. Your participation is highly appreciated. 

Name of School, ________________ _ 

County ____________ _ 

Background Information 

(Kindly put a tick in the box that accompanies the option ofyour response) 

1. Please tick off your Gender 
Male [ ] Female [ ] 

2. Please tick off your age bracket? 

[ ] 21-30 [ ] 31-40 [ ] 41- 50yrs [ ] 51-60 

3. Please tick off your highest academic qualification? 

] over 60 

[ ] KCPE [ ] KCSE [ ] Post-Secondary Certificate [ ] Diploma 

[ ] Degree 

[ ] Masters 

How schools help families establish home environments that support children in studies. 

4. Does your school hold workshops on parenting and child rearing? 

[ ] Yes [ ]No 

If yes, please indicate the number of workshops organized by your school that you have 

attended. 

5. Does your school offer courses or training on how parents can help pupils at home? 

[ ] Yes [ ]No 

If yes, please indicate the courses offered by your school. ___________ _ 

6. Does your school give suggestions on how to create home conditions that support learning for 

the children? 

[ ] Yes [ ]No 
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If yes, please highlight the suggestions that your school has offered you on home conditions 
that support learning for the children __________________ _ 

Home -to-school and school-to-home communication 

7. Does your school hold a meeting with every parent regarding their child's learning progress? 

[ ] Yes [ ]No 

If yes, how many times is such a meeting held in a year? 

[ ] once [ ] twice [ ]thrice [ ] four times [ ]five times and above. 

Please indicate what is discussed in those meetings. ______________ _ 

8. Does your school send report cards of the pupils work for review and_comment 

[ ] Yes [ ]No 

if yes please tick off the frequency of sending the report cards 

[ ]weekly [ ]monthly [ ]termly [ ]mmually 

9. Does your school send clear information on all school policies, programs, reforms and 
transitions? 

[ ] Yes [ ]No 

if yes, please indicate the mode of communication your·· school uses to pass this 

information. 

Recruiting and org:mizing of parents for voluntary work in schools 

10. Does your school have a volunteer program to help teachers, administrators, students and 

other parents? 

[ ] Yes [ ]No 

if yes, whafkind of volunteer work do parents take up at your school? 

11. Does your school provide a parents room for those volunteering? 

[ ] Yes [ ]No 
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APPENDIX 3: CONSENT FORM 

STRATHMORE UNIVERSITY 
SCHOOL OF HUMANITIES AND SOCIAL SCIENCES 

RESEARCH TITLE: PARENTAL INVOLVEMENT IN THE LEARNING PROCESS IN 
PRIVATE PRIMARY SCHOOLS IN WESTLANDS SUBCOUNTY OF NAIROBI 

NAME OF RESEARCHER: EMMA MIRITI 

(Please Tick Oft) 

1. I confirm that I have read and understand the information sheet for 
the above study and have had the opportunity to ask questions. 

2 . I understand that my participation is voluntary and that I am free to 
withdraw at any time, without giving reason . 

.., 
I agree to take part in the above study . .:J. 

Name of Participant Date Signature 

Name of Researcher Date Signature 

75 



APPENDIX 4: RESEARCH AUTHORIZATION- STATHMORE UNIVERSITY 

15';' Fc:hrn:;ry 20 I 7 

HE: RE(HJE~T TO CO:"''U lJCT RESEAHCJJ 

Strathmore 
UNIVERSITY 

This is to certil) ih:' t Emm:·: f,Jiri:i (:\Jmiss;on ~-- OS:!i920) i ~ :1 :'1 b :itc r oi' Sci en c.: in 
Educ~ninn M:tn ~f:~m.::n i. stu,k-nt :•t Strathmore Uni\'crs il y. ·r o .::nmpktc her M<~stc r ' ~ 

ckgrc~ she is rCLJ lli tw ! l<J w :·itc: a J isst:rt:Jtion applying. the ktwwli:dgc Hnd :::kill ~- she 
has acqui red, 

Her di~s t!rWtion i~ cnlitkt l ''l' :an·nt:d invnlvcnH,nt in the karnin~ process in private 
printat·~· schoob in w~.\tl:tnd~ Suh-C(tunty uf !'\airnhi"' . 

1'\h.: is also requit(•d to c0H(;c t d~ i:\ l'wm schoqls ;Hld <>i hcr r<'o-pun<knr~; in W.:sd:md~ 

~~~h-County. 

Ymtrs ~inc..:rd y, 

Dr. l\·lagdalcnc Dimhi.l 
D.ircctor of Research 

School of Hum:tnitic~ atuJ S\•cial S<:il•uccs 

O le> San,<,~k Rd, M~rbr:tka Esr.ote. PO ilo>< 59857-00200, Nair·obi, Ke:t)'<L Tel +251 (0)703 034000 
h r: .1.il .ldm i ss ion s.@~trathmcrc .ccl u \~..:w~·• : 1 ~ '!~!·, · · :- ,~ -~H 
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APPENDIX 5: RESEARCH AUTHORIZATION- MINISTRY OF EDUCATION 

~\·~~\!!' .. ~~~~~ '8 ).!.1.- .. .,.~ -. !:. 
' ) ~ ' .:'~ 
'7h:.k~lQ;~~ 
~~~~ 

lliWUlUt ' OF KI~Nl'i\ 

illl !'\'lSTll \' 01~ I~OlJ(;,\TIOi'\' 

S'l't\TI~ 01£)•:\UT:\Jl~NT OJ< l~OlJC\.TJON 

Telagmms: ·SCHOOLING", Westlancls 

Telephone: 

Wl1en replying please quote 

Our Ref: 

THE HEADTEACHERS 

PRIVATE PRIMARY SCT-100LS 

WESTLANDS SUB-COUNTY 

RE: RESEARCH AUTH.ORIZATION 

DISTRICT EDUCATION OFFICE 

WESTLANDSDISTRICT 

P.O BOX 13788-00800 

NAIROBI. 

10;;; MARCI-l, 20li 

The bearer of this Letter: Ms. Emnw Miriti (ADM No. 088920). 

Strathmor-e University has been authorized to carry out research on 

"Parental involvement in tfte leaming process in private primm:F schools 

in priJ>ate pi·imat]' schools i11 1Yestlauds Sub-County." 

Kindly accord him the necessary assistance. 

: .. [ l'id J:. dl!C;i(jpp Ol'f';('rn· 
I t , ,. .- · '. J '- \,;: 

• • ;.!: · :<;-~·;,:~~; :,/;~~~';.i t~·:li r i•b i 
.· J'0.f~b,~·:rt n .. !.· · 13/ o.s I~ ;; ;-J 
JULIUS MBURUKlMANDO 

DISTRICT EDUCATION OFFICER 

WESTLANDS 
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APPENDIX 6: RESEARCH AUTHORIZATION- NACOSTI 

NATIONAL COM.MJSSlON FOR SCIE!\'CE, 
TECliNOLOGY AND INNOVATION 

; !';l:t .! ~;/ 'l,)JJ,)U ::~l . J.(' 

\\'d ., 1:~ . \H.,.,,. r. J.:.oJ~I ;,u j,,: 

~\ l .:(, f<.' p i~HI & f'h,'.tt'~· · ~~ ~~ -t!' 

x.: r ~-: 1 , NACOSTI/f>/_1.8/9541 Oi2U663 

Emma K•1riko Miritl 
Strmhrnorc LJnivcr$ity 
P.O. l3ox 59857-00200 
l'iAIROBJ. 

'RE: RESEARCH AlJTHORIZATIO:\ 

<)!l' 't'-' 1:1~~}, I W.iy 

Po llj• \31'.,.',23-<r.J I O~ 

}\'A! I<OBI.K FSY .. \ . 

Date: 31'' January, 2018 

Follo,\·ing your application for authority to ·~arry l)lit re$c:m;h on ''Parental im•olremmt i11 
the learning process in pri•·ate primary sclll)ol.~ in Westl11ntis Primary School" I am pleased 
to infbrm you that you have been authorized to undcnakc research in Nairobi. Cotinfy lor the 
period ending 31" January, 2019. 

You ar..: advised to rcporl lO the County Commissioner and the County Director of 
Education, Nairobi County before crnbarkinr; on the research prqjcct.. 

Kindly tWit~ that, as an applicant ·who has been licensed under the SciL:ncc, Technology and 
lunovmion Act. 20 lJ to conduct rese<1rch in Kenya, you shnll dcpo~it a copy of the final 
research report to the Commission within one :year of compktion. The soft copy of the s<u11c 
should be submitted through tht: Online Research lnfonnarion System 

.{? J> Cl" _, .. "-0 7uu&twa 
GOUifR'f:y P. KALEJH\'A MSc., 1\:lHA, MKIM 
fOH; J)JH.tCTOR-GENF.RAL!CF.O 

Copy to: 
The County Commissioner 
Nairobi County. 

The County Din::ctor of Educt.; lion 
Nairobi County. 
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APPENDIX 7: RESEARCH PERMIT 

THIS IS TO CERTIFY THAT: __ . 
MS. EMMA KARIKO MIRITI 
of STRATHMO~F UNIVERSITY, 
48328-100 NAIROBI,has been permitted 
to conduct research in Nairobi County 

on the topic: PARENTAL /NVOL VEMENT 
IN THE LEARNING PROCESS IN PRIVATE 
PRIMARY SCHOOLS IN WESTLANDS 
PRIMARY SCHOOL 

for the period ending: 
31st ]anuary,2019 

J. 
~ ...... . ···t···· .. ···· .............. . 

Applicant's 
Signature 
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APPENDIX 8: ETHICS CLEARANCE CERTIFICATE 

RHTnnO Erllic; - - I of I 

Completion of Online Research Ethics Review Submission 

You have succe;sfully submitted your application for ethics review "Pnrentnl in\'olvcm<:nt inrhe kamiug 
process Ill private primmy schools in west lancb ~ub comuy of Nairobi" 
Cerlilicak a\\'arded to: Mrs !vf1RITL E\Il'vlA 
Refereucr IJumber: SU-IERC0454!19 
Dalr ami Time: ~019-05-05 17:28 :3 1 
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